DEIS Baseline Data

Instruments to assist the collation and analysis of school baseline data in the key areas specified in DEIS: An Action Plan for Educational Inclusion:

· Retention

· Attendance

· Literacy

· Numeracy

· Examination attainment

· Educational progression

· Partnership with parents

· Partnership with others

1. Retention to Junior Certificate

Of the students who entered First Year in the school, how many dropped out of school (i.e. left and did not go to another school) at each of the following stages in Junior Cycle?

	
	
	Year of entry to 1st Year:

2004
	Year of entry to 1st Year:

2005

	
	Number of Students that started 1st Year


	
	

	
	Stage in Junior Cycle
	No. that dropped out at each stage
	No. that dropped out at each stage 

	A. 
	Junior Cycle, Year 1

	dropped out during/at end of 1st year

	dropped out during/at end of 1st year


	B. 
	Junior Cycle, Year 2

	dropped out during/at end of 2nd year

	dropped out during/at end of 2nd year


	C. 
	Junior Cycle, Year 3

	dropped out during 3rd year

	dropped out during 3rd year


	D. 
	Junior Certificate examination
	 completed 3rd year but dropped out without sitting examination

	 completed 3rd year but dropped out without sitting examination


	
	Total that did not reach Junior Certificate milestone (A+B+C+D)
	
	

	
	Junior Cycle Drop-out Rate

Total (A+B+C+D) as % of number that started 1st Year
	
	

	
	Junior Cycle Retention Rate
100% minus drop-out rate %

	
	


2. Retention to Leaving Certificate
Of the students in the school who sat the Junior Certificate examination, how many dropped out (i.e. left and did not go to another school or training institution) at the following stages in Senior Cycle?
	
	
	Junior Certificate Examination 2004
	Junior Certificate Examination 2005

	
	Number of Students that sat the Junior Certificate Examination

	
	

	
	Stage in Senior Cycle
	No. that dropped out at each stage
	No. that dropped out at each stage

	
	Completion of Junior Certificate 
	did not enter Senior Cycle

	did not enter Senior Cycle


	
	Transition Year if applicable 
	dropped out during/at end of TY


	dropped out during/at end of TY



	
	Leaving Certificate Year 1
(including LC, LCVP & LC Applied)
	dropped out during/at end of 5th year

	dropped out during/at end of 5th year


	
	Leaving Certificate Year 2

(including LC, LCVP & LC Applied)
	dropped out during 6th year

	dropped out during 6th year


	
	Leaving Certificate Examination

(including LC, LCVP & LC Applied)
	 completed 6th year but dropped out without sitting examination

	 completed 6th  year but dropped out without sitting examination


	
	Total that left post-Junior Certificate without reaching Leaving Certificate milestone
	
	

	
	Total as % of number that sat Junior Certificate examination
	
	


3. Any other significant retention data

Are there patterns among these early school leavers that highlight risk factors in relation to early school leaving?

	
	Factor
	An early school leaving risk factor in your school?  (YES / NO)
	Outline briefly how this risk factor affects retention in your school

	
	Gender (e.g. in your school’s experience, are boys more likely to drop out than girls? Or are girls more likely to drop out than boys?)
	
	

	
	Family factor

(e.g. medical card, lone parent, trauma, unemployment, sibling record....)
	
	

	
	Academic performance
	
	

	
	Special educational need
	
	

	
	Attendance
	
	

	
	Behaviour
	
	

	
	Membership of a minority group

(e.g. ethnic, traveller, sexual orientation, other...)
	
	

	
	Teenage parenthood
	
	

	
	Health/disability
	
	

	
	Record of being bullied
	
	

	
	Influence of peer group
	
	

	
	Length of Senior Cycle (2/3 years)
	
	

	
	Other (specify)
	
	


Analysis (to identify priority areas for target-setting):   

I. Drop-out danger points (i.e. stages/times from section 1 above) in Junior Cycle:

II. Drop-out danger points (i.e. stages/times from section 2 above) in Senior Cycle:

III. Patterns (from section 3 above) highlighting students most at risk of early school leaving:

Measures already in place in the school to promote retention

	Measure
	HSCL or SCP
supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)
I. Do the current measures address the drop-out danger points at Junior Cycle? 

II. Do the current measures address the drop-out danger points at Senior Cycle?

III. Do the current measures focus on students most at risk of early school leaving?  
IV. Gaps in current measures?
In addressing the issue of retention, schools are advised to avail of the expertise of the SCP Coordinators and to consult the SCP resource materials and guidelines on good practice.
1. Annual Attendance Report (NEWB)

	
	Data submitted to NEWB
	School Year 2006/07
	School Year 2007/08

	1.
	Total number of days lost through student absence in entire school year*
	
	

	2.
	Total number of students who were absent for 20 days or more during school year*
	
	

	3.
	Total number of students expelled in respect of whom all appeal processes exhausted or not availed of during school year
	
	

	4.
	Total number of students suspended during the school year
	
	


*If the school’s attendance tracking system allows, it may be helpful to identify separately the total number of days lost through unexplained student absence and the total number of students with a high rate of unexplained absence.

2. Absence Rates

	
	
	School Year 2006/07
	School Year 2007/08

	
	Total number of ‘student days’ in the school year

number of tuition days X total number of students
	
	

	
	Overall Absence Rate*
Total number of days lost through student absence as % of total number of ‘student days’
	
	

	
	Overall Chronic Absentee Rate*
Total number of students who were absent for 20 days or more as % of total number of students in the school
	
	


*If the school’s attendance tracking system allows, it may be helpful to identify separately the overall rate of  unexplained student absence and the overall proportion of students with a high rate of unexplained absence.

3. Other Significant Attendance Data

Are there patterns in the school’s attendance data that highlight absenteeism danger points?  (Focus on unexplained absences and absences for reasons other than illness.)
	
	Factor
	An absenteeism factor in your school?  
(YES / NO)
	Outline briefly how this risk factor affects attendance in your school

	a. 
	Year Group (e.g. in your school’s experience, is absenteeism more prevalent in some year groups than in others?)
	
	

	b. 
	Day of Week (e.g. in your school’s experience, is absenteeism more prevalent on some days of the week than on others?)
	
	

	c. 
	Phase of School Year (e.g. in your school’s experience, is absenteeism more prevalent at some phases of the school year than at others?)
	
	

	d. 
	Gender (e.g. in your school’s experience, are boys more likely to be chronic absentees than girls? Or are girls more likely to be chronic absentees than boys?)
	
	

	e. 
	Family factor

(e.g. medical card, lone parent, trauma, unemployment, sibling record....)
	
	

	f. 
	Academic performance
	
	

	g. 
	Special educational need
	
	

	h. 
	Behaviour
	
	

	i. 
	Membership of a minority group

(e.g. ethnic, traveller, sexual orientation, other...)
	
	

	j. 
	Teenage parenthood
	
	

	k. 
	Disability
	
	

	l. 
	Record of being bullied
	
	

	m. 
	Influence of peer group
	
	

	n. 
	Other (specify)
	
	

	o. 
	Other (specify)
	
	


Analysis (to identify priority areas for target-setting):   

I. Absenteeism danger stages (i.e. Year Groups highlighted in section 3 a. above):

II. Absenteeism danger points (i.e. times in week/school year highlighted in section 3 b. & c. above):

III. Patterns (from section 3 d.-o. above) highlighting students most at risk of chronic absenteeism:

Measures already in place in the school to promote attendance

	Measure
	HSCL, SCP or NEWB 
supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)

V. Do the current measures address the absenteeism danger stages at Junior and Senior Cycle? 

VI. Do the current measures address the absenteeism danger points in the week and school year?

VII. Do the current measures focus on students most at risk of chronic absenteeism?  

VIII. Gaps in current measures?

In addressing the issue of attendance, schools are advised to avail of the expertise of the HSCL Scheme National Team, SCP Coordinators, and NEWB personnel, and to consult the resource materials and good practice guidelines published by these agencies.
4. Literacy Levels in the Junior Cycle

How many students at each of the following stages in Junior Cycle have significant literacy problems, as indicated by their Reading Ages? 

	
	Current Stage in Junior Cycle
	Reading Age 

below 8
	Reading Age 

between 8 and 10 

	E. 
	Junior Cycle, Year 1


	No. of 1st Years


	% of all 1st Years

	No. of 1st Years


	% of all 1st Years


	F. 
	Junior Cycle, Year 2


	No. of 2nd  Years


	% of all 2nd Years

	No. of 2nd Years


	% of all 2nd Years


	G. 
	Junior Cycle, Year 3


	No. of 3rd Years


	% of all 3rd Years


	No. of 3rd Years


	% of all 3rd Years




To what extent do students with significant literacy problems on entry make measurable improvements in literacy over the course of the Junior Cycle?  
Compare the current Reading Ages of the current 3rd Year cohort with their Reading Ages on entry to the school in 1st Year.  (For comparison purposes, include only those students who have attended this school throughout the Junior Cycle)

	
	3rd Year Students who started 1st Year in this school
	Reading Age 

below 8
	Reading Age 

between 8 and 10

	
	Reading Age in 3rd Year
	No. of Students


	%


	No. of Students


	%



	
	Reading Age on entry in 1st Year
	No. of Students


	%


	No. of Students


	%




Of those who sat the Junior Certificate examination in English in the past two years, how many attained less than Grade D on Ordinary Level paper?  How many took the Foundation Level paper?  
	
	Junior Certificate Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained less than Grade D on Ordinary Level English paper
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Sat Foundation Level 

English paper
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




5. Literacy Levels in the Senior Cycle

How many students at each of the following stages in Senior Cycle have significant literacy problems? 

	
	Stage in Senior Cycle
	No. with Literacy Problems
	% with 
Literacy Problems 
	Basis of Measurement
e.g. standardised test, school test, teacher assessment

	
	Transition Year


	
	
	

	
	Leaving Certificate Year 1


	
	
	

	
	Leaving Certificate Applied Year 1

	
	
	

	
	Leaving Certificate Year 2


	
	
	

	
	Leaving Certificate Applied Year 2


	
	
	


To what extent do students with significant literacy problems at the start of the Senior Cycle make measurable improvements in literacy over the course of the Senior Cycle?  

How are improvements in literacy tracked and measured in the Senior Cycle?

6. Any other significant data

Are there patterns among those with significant literacy problems that would assist the effective targeting of literacy improvement measures?

	
	Factor
	Associated with literacy problems in your school? (YES/NO)
	Outline briefly how this risk factor affects literacy levels in your school

	
	Gender (e.g. in your school’s experience, are boys more likely to have literacy problems than girls? Or are girls more likely to have literacy problems than boys?)
	
	

	
	Family factor

(e.g. medical card, lone parent, trauma, unemployment, sibling record....)
	
	

	
	Academic performance
	
	

	
	Special educational need
	
	

	
	Attendance
	
	

	
	Behaviour
	
	

	
	Membership of a minority group

(e.g. ethnic, traveller, sexual orientation, other...)
	
	

	
	Teenage parenthood
	
	

	
	Health/disability
	
	

	
	Record of being bullied
	
	

	
	Influence of peer group
	
	

	
	Other (specify)
	
	

	
	Other (specify)
	
	


Analysis (to identify priority areas for target-setting):   

I. Literacy in the Junior Cycle (i.e. issues arising from section 1 above):

II. Literacy in the Senior Cycle (i.e. issues arising in section 2 above):

III. Patterns (from section 3 above) highlighting factors associated with low literacy:

Measures already in place in the school to improve literacy

	Measure
	JCSP, HSCL or SCP

supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)

I. Do the current measures address low levels of literacy at Junior Cycle? 

II. Do the current measures address low levels of literacy at Senior Cycle?

III. Do the current measures focus on the needs of students with the greatest literacy problems?   

IV. Gaps in current measures?

In addressing the issue of literacy, schools that offer JCSP are advised to avail of the expertise of the Junior Certificate School Programme Support Service and to consult JCSP Literacy Guidelines and Resource Materials for Developing a School-Wide Literacy Plan.  Advice and materials to support the involvement of parents in their children’s literacy development are available through the HSCL Scheme.
1. Numeracy Levels in the Junior Cycle

How many students at each of the following stages in Junior Cycle have significant numeracy problems? 

	
	Stage in Junior Cycle
	No. with Numeracy  Problems
	% with Numeracy Problems 
	Basis of Measurement

e.g. standardised test, school test, teacher assessment

	A. 
	Junior Cycle, Year 1

	
	
	

	B. 
	Junior Cycle, Year 2

	
	
	

	C. 
	Junior Cycle, Year 3

	
	
	


To what extent do students with significant numeracy problems on entry make measurable improvements in numeracy over the course of the Junior Cycle?  

Compare the current numeracy levels of the current 3rd Year cohort with their numeracy levels on entry to the school in 1st Year.  (For comparison purposes, include only those students who have attended this school throughout the Junior Cycle)

	
	3rd Year Students who started 1st Year in this school
	Low Numeracy Level
	Basis of Measurement


	
	Numeracy level in 3rd Year
	No. of Students


	%


	

	
	Numeracy level on entry to the school in 1st Year
	No. of Students


	%


	


Of those who sat the Junior Certificate examination in Mathematics in the past two years, how many attained less than Grade D on Ordinary Level paper?  How many took the Foundation Level paper?

	
	Junior Certificate Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained less than Grade D on Ordinary Level Maths paper
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Sat Foundation Level 

Maths paper
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




2. Numeracy Levels in the Senior Cycle

How many students at each of the following stages in Senior Cycle have significant numeracy problems? 

	
	Stage in Senior Cycle
	No. with Numeracy Problems
	% with Numeracy Problems 
	Basis of Measurement

e.g. standardised test, school test, teacher assessment

	
	Transition Year


	
	
	

	
	Leaving Certificate Year 1


	
	
	

	
	Leaving Certificate Applied Year 1

	
	
	

	
	Leaving Certificate Year 2


	
	
	

	
	Leaving Certificate Applied Year 2


	
	
	


To what extent do students with significant numeracy problems at the start of the Senior Cycle make measurable improvements in numeracy over the course of the Senior Cycle?  

How are improvements in numeracy tracked and measured in the Senior Cycle?

3. Any other significant data

Are there patterns among those with significant numeracy problems that would assist the effective targeting of numeracy improvement measures?

	
	Factor
	Associated with numeracy problems in your school? (YES/NO)
	Outline briefly how this risk factor affects numeracy levels in your school

	
	Gender (e.g. in your school’s experience, are boys more likely to have numeracy problems than girls? Or are girls more likely to have numeracy problems than boys?)
	
	

	
	Family factor

(e.g. medical card, lone parent, trauma, unemployment, sibling record....)
	
	

	
	Academic performance
	
	

	
	Special educational need
	
	

	
	Attendance
	
	

	
	Behaviour
	
	

	
	Membership of a minority group

(e.g. ethnic, traveller, sexual orientation, other...)
	
	

	
	Teenage parenthood
	
	

	
	Health/disability
	
	

	
	Record of being bullied
	
	

	
	influence of peer group
	
	

	
	Other (specify)
	
	

	
	Other (specify)
	
	


Analysis (to identify priority areas for target-setting):   

I. Numeracy in the Junior Cycle (i.e. issues arising from section 1 above):

II. Numeracy in the Senior Cycle (i.e. issues arising from in section 2 above):

III. Patterns (from section 3 above) highlighting factors associated with low numeracy:
Measures already in place in the school to improve numeracy

	Measure
	JCSP, HSCL or SCP

supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)

I. Do the current measures address low levels of numeracy at Junior Cycle? 

II. Do the current measures address low levels of numeracy at Senior Cycle?

III. Do the current measures focus on the needs of students with the greatest numeracy problems?   

IV. Gaps in current measures?

In addressing the issue of numeracy, schools that offer JCSP are advised to avail of the expertise of  the Junior Certificate School Programme Support Service and to consult the JCSP Numeracy Guidelines and Resource Materials for Developing a School-Wide Numeracy Plan.  Advice and materials to support the involvement of parents in their children’s numeracy development are available through the HSCL Scheme.
1. Examination Attainment at Junior Certificate

Of those who sat the Junior Certificate examination in the past two years, how many attained fewer than 5 Grade Ds on Ordinary Level papers?  How many attained fewer than 5 Grade Ds on a combination of Ordinary and Foundation level papers?  How many sat no Higher Level papers?  
	
	Junior Certificate Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained fewer than 5 Grade Ds on Ordinary Level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Attained fewer than 5 Grade Ds on a combination of Ordinary and Foundation level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Sat no Higher Level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




Of those who sat the Junior Certificate examination in the past two years, how many attained grades on Ordinary or Foundation level papers that may have been indicative of the ability to take Higher or Ordinary level papers* (e.g. a student who attained an A grade at Ordinary level may have had the ability to take a Higher level paper)?
	
	Junior Certificate Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained A or B grades on Ordinary level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Attained A grades on  Foundation level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




* Careful interpretation of data is required
2. Examination Attainment at Leaving Certificate

Of those who sat the Leaving Certificate examination in the past two years, how many attained fewer than 5 Grade Ds on Ordinary Level papers?  How many attained fewer than 5 Grade Ds on a combination of Ordinary and Foundation level papers?  How many sat no Higher Level papers?  Of those who sat the Leaving Certificate Applied examination, how many achieved fewer than 120 credits?  

	
	Leaving Certificate Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained fewer than 5 Grade Ds on Ordinary Level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Attained fewer than 5 Grade Ds on a combination of Ordinary and Foundation level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Sat no Higher Level papers
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Leaving Certificate Applied Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained fewer than 120 credits in Leaving Certificate Applied
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




Of those who sat the Leaving Certificate examination in the past two years, how many attained grades on Ordinary or Foundation level papers that may have been indicative of the ability to take Higher or Ordinary level papers?  (Careful interpretation of data is required)
	
	Leaving Certificate Examination
	Year of Examination

2007
	Year of Examination 

2008

	
	Attained A or B grades on Ordinary level papers?
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Attained A grades on  Foundation level papers?
	
	
	
	


Note:  It may be informative to consider examination attainment data in the context of retention rates.
3. Any other significant data
Are there patterns among those with low examination attainment that would assist the effective targeting of improvement measures?

	
	Factor
	Associated with low exam attainment in your school? (YES/NO)
	Outline briefly how this risk factor affects exam attainment in your school

	
	Gender (e.g. in your school’s experience, are boys more likely to have literacy problems than girls? Or are girls more likely to have literacy problems than boys?)
	
	

	
	Family factor

(e.g. medical card, lone parent, trauma, unemployment, sibling record....)
	
	

	
	Academic performance in school 
	
	

	
	Special educational need
	
	

	
	Attendance
	
	

	
	Behaviour
	
	

	
	Membership of a minority group

(e.g. ethnic, traveller, sexual orientation, other...)
	
	

	
	Teenage parenthood
	
	

	
	Health/disability
	
	

	
	Record of being bullied
	
	

	
	Influence of peer group
	
	

	
	Length of Senior Cycle (2/3 years)
	
	

	
	Attainment on entry in 1st Year
	
	

	
	Other (specify)


	
	


Analysis (to identify priority areas for target-setting):   

IV. Examination attainment at Junior Certificate (i.e. issues emerging from section 1 above):

V. Examination attainment at Leaving Certificate/Leaving Certificate Applied (i.e. issues emerging from section 2 above):

VI. Patterns (from section 3) highlighting factors associated with low examination attainment:
Measures already in place in the school to improve Examination Attainment

For example:

· Measures to track students’ educational progress from entry

· Measures to identify and address underachievement from an early stage

· Measures to promote higher expectations of examination attainment

· Subject planning strategies to improve student attainment

	Measure
	JCSP, HSCL or SCP

supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)

I. Do the current measures address low levels of examination attainment in Junior Certificate? 

II. Do the current measures address low levels of examination attainment in Leaving Certificate/ Leaving Certificate Applied?

III. Do the current measures focus on the needs of students with the lowest levels of academic attainment?   

IV. Gaps in current measures?

1. Progression to Further Education
Of those who completed the Senior Cycle in the past two years, how many students progressed to Further Education?

	
	Progression to 

Further Education
	Senior Cycle Completion

2007
	Senior Cycle Completion

2008

	
	Post-Leaving Certificate Course
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Apprenticeship
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Other (specify)
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Other (specify)
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




In the past two years, have any students gained entry to recognised training courses without completing the Senior Cycle?

2. Progression to Higher Education

Of those who completed the Senior Cycle in the past two years, how many students progressed to Higher Education?

	
	Progression to 

Higher Education
	Senior Cycle Completion

2007
	Senior Cycle Completion

2008

	
	University Course
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	3rd Level Course in Institute of Technology
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Other (specify)
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Other (specify)
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




3. Other destinations

Of those who completed the Senior Cycle in the past two years, how many students progressed to immediate employment?  How many remained unemployed (i.e. neither in employment nor in Further/Higher Education)?

	
	Other Destinations
	Senior Cycle Completion

2007
	Senior Cycle Completion

2008

	
	Immediate employment
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Unemployment
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Other (specify)
	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates



	
	Unsure


	No. of candidates


	% of all candidates


	No. of candidates


	% of all candidates




4. Any other significant data

Are there patterns among those who did not progress to Further or Higher Education that would assist the effective targeting of improvement measures?

	
	Factor
	Associated with lack of progress to FE/HE? 

 (YES / NO)
	Outline briefly how this risk factor affects educational progression  in your school

	
	Gender (e.g. in your school’s experience, are boys more likely to progress to FE/HE than girls? Or are girls more likely to progress to FE/HE than boys?)
	
	

	
	Family factor

(e.g. medical card, lone parent, trauma, unemployment, sibling record....)
	
	

	
	Academic performance
	
	

	
	Special educational need


	
	

	
	Attendance
	
	

	
	Behaviour
	
	

	
	Membership of a minority group

(e.g. ethnic, traveller, sexual orientation, other...)
	
	

	
	Teenage parenthood
	
	

	
	Health/disability
	
	

	
	Record of being bullied
	
	

	
	Influence of peer group
	
	

	
	Guidance provision
	
	

	
	Curricular factors

(e.g. exemption from Irish, lack of modern language, restricted subject choice because of class placement/streaming system,  access to Ordinary Level courses only, other...)
	
	

	
	Employment opportunities


	
	

	
	Other (specify)


	
	

	
	Other (specify)


	
	


Analysis (to identify priority areas for target-setting):   

I. Progression to Further Education (i.e. issues emerging from section 1 above):

II. Progression to Higher Education (i.e. issues emerging from section 2 above):

III. Progession to Other Destinations (i.e. issues emerging from section 3 above):
IV. Patterns (from section 4) highlighting factors associated with lack of educational progression:
Measures already in place in the school to promote educational progression to Further and Higher Education

	Measure
	HSCL or SCP

supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)

I. Do the current measures address lack of progression to Further Education? 

II. Do the current measures address lack of progression to Higher Education?

III. Do the current measures focus on the needs of students facing particular obstacles to educational progression?   

IV. Gaps in current measures?

1. Current Levels of Parental Involvement
What structures and arrangements are currently in place in the school to facilitate parental involvement?

Consider in particular parental involvement in supporting students’ learning.  How does the level of involvement of parents of students most at risk of early school leaving compare with that of parents in general?
	Structure/Arrangement for Parental Involvement
	Involvement Level of Parents in General
	Involvement Level of Parents of ESL-Risk Students

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


In addressing the issue of parental involvement, schools in the HSCL Scheme are advised to avail of the expertise of the HSCL Scheme National Team and to use the Review Instrument prepared for DEIS schools by the National Team to assist them in reviewing current measures to promote parental involvement and in planning future measures.
2. Measures already in place in the school to promote involvement of parents of those most at risk of early school leaving

	Measure
	HSCL or SCP

supported?
	Retain?

working well
	Amend?

has potential
	Drop?

ineffective

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analysis (to focus selection and development of measures)

I. Do the general structures /arrangements for parental involvement (section 1 above) address the involvement of parents of students most at risk of early school leaving or educational underachievement?

II. Do the current measures (section 2 above) focus on what parents of students most at risk of early school leaving or educational underachievement need to enable their involvement in the education of their children? 

III. Do the current measures (section 2 above) succeed in reaching and engaging the parents of students most at risk of early school leaving or educational underachievement ?

IV. Do the current measures (section 2 above) promote the involvement of parents in supporting their children’s learning?

V. Gaps in current measures (taking into account the HSCL Review Instrument)?

1. Liaison / Cooperation with Other Schools

What structures and arrangements are currently in place to facilitate liaison and cooperation with other schools in the community?

What issues relevant to DEIS are addressed in cooperation with other schools?
How effective is the cooperative arrangement in addressing the issues?
	Structure/Arrangement for Cooperation with Other Schools
	DEIS Issues addressed through each structure
	Effectiveness of 

cooperative arrangement

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2. Liaison / Cooperation with External Agencies (Community, Voluntary and Statutory)

With which external agencies does the school liaise and cooperate?
What issues relevant to DEIS are addressed in partnership with these agencies?

How effective is the partnership in addressing the issues?

The Review Instrument prepared for DEIS schools by the HSCL Scheme National Team may assist here.
	External Agencies
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	Effectiveness of 

partnership with each agency

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


In addressing the issue of partnership with other schools and external agencies, schools are advised to avail of the expertise of the HSCL Scheme National Team and SCP Coordinators and consult the HSCL and SCP resource materials and guidelines on good practice.
Analysis (to focus selection and development of partnership measures)

I. Are the general structures /arrangements for cooperation with other schools (section 1 above) effective in addressing the needs of students most at risk of early school leaving or educational underachievement?

II. Has the school developed effective links with all the external agencies that are relevant to the needs of students most at risk of early school leaving or educational underachievement? 

III. Gaps in current partnership measures?
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