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Foreword: Mol an Óige and the Action Planning process 

Mol an Óige was a four-year project, (January 1996 –March 2000), supported by the Youthstart strand of the EU Human Resources Initiative EMPLOYMENT.  It was promoted by North Tipperary VEC in partnership with the Mid-Western Health Board, FAS, IBEC, ICTU, Mary Immaculate College, TRBDI, and South Tipperary VEC.  Mol an Óige was originally funded from 1996 –97 which is referred to here as the first round of the project.  Further funding was obtained for 1998-99.  This is referred to in this paper as the second round project.

The target group for the project was 10-19 year-olds at risk of failing in school for whatever reason, or who had left school early.

Mol an Óige was a systems development project, i.e. we did not work directly with young people, but worked in partnership with schools and other agencies to address the needs of young people from the target group.

THE ACTION PLANNING PROCESS

Action Planning was the chief strategy employed by Mol an Óige.  It allows teachers within their own school or centre to

· identify the specific needs of the young people in their care

· plan, implement and document a course of action to meet these needs

· evaluate and adapt their practice in light of their experience.
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Addressing the issue of School Attendance in Tipperary Schools

1. Introduction

Thirteen post primary schools, 35 primary schools and four training centres piloted the Action Planning process. Many of the schools identified school attendance as an issue which needed to be addressed.  However, during the first round of the Mol an Óige project, it became evident that procedures for tackling absenteeism from school and early school leaving were not being given a high priority either by schools or other agencies which had responsibilities in this area.  School attendance is not an isolated problem but is part of a large range of issues, both causal and symptomatic, that contribute to educational disadvantage.  It is perhaps important to reflect on Ken Reid's comment (1987) that when the other factors in the lives of many young people are considered

The remarkable fact in all this is not the level of absence but the level of presence.

The work of Mol an Óige tried to address the whole problem of educational failure.  The work outlined here which addresses school attendance should be seen as part of the bigger picture of schools, other agencies and the wider community working together to more closely address the needs of young people. 

Our response was particularly influenced by the work of our transnational partners in Birmingham City Council and 3D Educational Consultants in Birmingham UK.

OUTLINE OF PAPER 

2. Rationale For Addressing School Attendance

2.1 Analysis Of The Attendance Of Early School Leavers In 5 Post-Primary Schools In Co Tipperary

Anecdotal evidence also suggested that there was a clear link between poor attendance and early school leaving.  If this were true, then by not tackling the issue of poor school attendance, schools were colluding in facilitating early school leaving.  Mol an Óige conducted research into the attendance patterns of students in five schools in County Tipperary to see if this anecdotal evidence was in fact reinforced by hard data.

PURPOSE OF THE RESEARCH

The purpose of the research was to establish if there was a relationship between poor school attendance and early school leaving in Co Tipperary, and the nature of that relationship.

METHODOLOGY

The project, in 1998, conducted a longitudinal study of the attendance of early school leavers in five post-primary schools in Co Tipperary.  The post-primary school careers of the cohort who entered post-primary school in September 1992 were tracked in particular, to examine the attendance patterns of those in the cohort who did not complete the post-primary programme.  To this end, permission was sought from schools to examine their school registers.  Time, and the sensitivity of the information sought, did not permit doing this for all schools in the county.  

Permission was asked of seven post-primary schools to examine their registers.  The care taken with registers differed markedly between schools. The registers in two of the schools were unable to be used: one because if the gaps in their records and another which had a number of missing registers.

The first year registers for the 1992/3 school year, those for second year in 1993/4, for third year in 1994/5, for transition year and fifth year in 1995/6, for fifth and sixth year in 1996/7 and for sixth year in 1997/8 were examined.  By this means the passage of the cohort who began in September 1992 were followed until they left post primary school.  

Students who did not complete the five/six year post-primary programme were identified, and their attendance throughout their post-primary school career was then examined.  The person responsible for the registers verified the findings, and identified which students were in fact early school leavers and which were marked off the registers for other reasons, e.g., to go to another school.

The five schools are not meant to be a representative sample, but there is no reason to assume that the findings might not be instructive more generally.  

Other sources of information for this study were the views of teachers working with the Mol an Óige project, in particular as expressed by schools involved in Action Planning and by those who studied the Birmingham experience during transnational visits.

RESULTS OF THE RESEARCH

From a total cohort of 425 students who entered first year in these schools in 1992, 90 (21%) left school without entering the final Leaving Certificate year.  The breakdown was as follows:

When Left School
Number of Students
Percentage of total cohort

Pre-Junior Certificate
37
8.7%

On completion of Junior Certificate
16
3.8%

During first year of senior cycle
19
4.4%

At end of first year of senior cycle
18
4.2%

The study indicated that many early school leavers had a pattern of poor attendance during their post-primary schooling.  Figure A shows the number of days absent by each of the 90 students during their last full year in school.  
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In relation to these 90 students:

· 67 were male, 23 female

· average absenteeism was 31 days in the school year (out of 163 days), i.e. an average absentee rate of 19%.  

· 39 were absent for more than 30 days

· 20 were absent for more than 50 days

· 10 were absent for more than 70 days

· In the case of 12 of the students where attendance was traced back to second class in primary school, a pattern of high absenteeism was evident from an early age.

These figures would seem to indicate a clear correlation between poor attendance and early school leaving.

Early school leavers who did not complete the junior cycle

37 students left school without doing the Junior Certificate.  Of these:

· 32 were male, 5 female.  

· 15 (all male) left school before the age of 15.  

· 10 left during or at the end of first year and a further 7 during or at the end of second year.

Figure B shows the number of days that each of the 32 students were absent during their last full year in school.  The average absenteeism was 33 days (out of 163 days), i.e. an average rate of 20%.  8 of them were absent for more than 50 days.  For those who completed second year, the average number of absences rose significantly from 14 days in first year to 33 in second year.
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Different groups of early school leavers 

There was a striking similarity between the levels of absenteeism of all early school leavers.  The graph of days absent is very similar to the Figure A.  The average absentee rate for each category in the final full year in school was:

When Left School
Average no. of days absent during final full year in school

Pre-Junior Certificate
33

On completion of Junior Certificate
32

During first year of senior cycle
29

At end of first year of senior cycle
30

Differences between schools

An important finding of the research was that there were very significant differences between the numbers of early school leavers from different schools.  In four of the post-primary schools in the study, it was found that 25% of all students in the school missed 20 days or more during the 1998/9 school year.  In two of the schools the absentee rates were significantly higher.  The fifth school, on the other hand, appeared to have a much lower rate of absenteeism.  This school also had the lowest drop-out rate.

The views of principals and teachers

At least four of the schools had not addressed the issue as a priority.  The only policy appears to be to seek an explanatory note from parents/guardians upon the student’s return after absence.  Schools are aware that such notes are often given for what might be frivolous reasons, but they are accepted nonetheless.

There was little awareness that school policies could reduce the levels of absenteeism or that schools should collaborate with the Schools' Attendance Officer or other agencies in addressing the issue. The fact that addressing the issue of absenteeism might bring to light other problems being experienced by the student in school such as bullying or learning difficulties was not recognised by schools.  The general view of teachers and principals was that the causes of absenteeism lay outside the school.  They felt that there was little that school could do about the matter, and that their responsibilities in the matter were equally limited.

One school felt that attendance was not a serious issue for them, yet 25% of their students had missed more than 20 days.

FINDINGS

Within the limits of the survey, there appears to be a very clear correlation between poor absenteeism and early school leaving.  In particular, it is apparent that in many instances, early school leaving is preceded by at least a year of very high absenteeism.

The fact that schools regard the causes of absenteeism as due to factors outside their control has been challenged by the experience in Birmingham, and by the experience of early school leavers in Co Tipperary (Holland: 1999).  The 1999 Joint Oireaichtas Committee Report on Early School Leaving states that the experience of the child in school is also a factor in early school leaving.  These experiences also show that absenteeism is often a symptom of other difficulties being experienced by students in school.  

These are issues which have not been taken into account by schools and which should make attendance a priority for school policy.  

2.2 The Work Of Mol An Óige’s Transnational Partners In Birmingham

Work with Mol an Óige’s transnational partners in the Education Department of Birmingham City Council also put attendance high on our agenda.  They had carried out detailed analyses of patterns of schools attendance which indicated that factors such as school attendance policies and the organisation of the school calendar were significant determinants of the level of school absenteeism.  Teachers participating in the Mol an Óige project felt that many of the insights gained there were also relevant to their own situation.  The assumptions underpinning their work include: 

· Poor attendance implies a rejection of society and a warning of future anti-social behaviour - 90% of all young offenders in Birmingham commence offences during truancy from school

· It represents a cutting off of an opportunity for a better future

· In UK, attendance is the second most important factor after examination results in determining the "successful school" 

Supports to Good Attendance 

Schools in Birmingham developed a number of strategies to address poor school attendance.  These included:

· Same day contact - absent pupils or their families are contacted at the earliest possible opportunity so that casual absenteeism is not allowed to drift into more serious cases.

· Strategies for addressing the issues of post registration absenteeism.  These include targeting particular times in the week and particular subjects that are particularly prone to casual absenteeism

These strategies are part of a wider range of development of school structural and curricular responses to poor attendance.  The role potentially played by the school in encouraging poor attendance and addressing the issues raised by the factors within the school that do not support good attendance was seen as fundamental to the success of a school attendance policy.  Other areas addressed in Birmingham schools included

· Development of effective behavioural policies/contracts 

· Improved literacy targets

· Rewards and sanctions schemes

· High quality pastoral support

· Closer monitoring of attendance, social skills & exclusions

· Addressing other issues such as bullying that might contribute to poor attendance 

It was accepted that school attendance cannot be addressed by the schools alone.  Recognising the role played by the parent and developing a partnership approach to school attendance was a fundamental aspect of the process.  Also significant was the development of a mentoring programme that offered further support to those at greatest risk of poor attendance through raising and supporting their self-esteem.

If it was also accepted that good school attendance is not easy for many pupils, particularly those who do not have supportive home environments, then achieving good attendance should be seen as part of the achievement of the pupil and should be acknowledged as such.  Good attendance was therefore rewarded through achievement awards, positive commentary to the student and in references and in some cases through special awards / prizes.

2.3 Legislation and Current Implementation

The current legislation to enforce school attendance is the 1926 School Attendance Act.  This Act allowed local authorities the option of appointing School Attendance Committees or allowing the Gardaí to enforce the act.  The option of setting up School Attendance Committees is currently taken up in some urban areas.  In Co. Tipperary the responsibility for enforcing The School Attendance Act rests with the Gardaí.  This is one of many responsibilities of the Gardaí and is generally seen both within and without the Gardaí as an inappropriate task for the force.  

The Act requires all children to attend school unless there is a reasonable excuse and places a statutory obligation on principals to inform the School Attendance Service of every child absent from school. (Doyle: 1999)

The Education (Welfare) Bill (1999) is currently passing through the Houses of the Oireachtas.  This contains major changes to the provisions of the 1926 act including

· Increasing the school leaving age from 15 to 16 or three years of post-primary education

· Targeting truancy through supportive measures rather than the enforcement of penalties.

· Early identification of children likely to experience school attendance problems

· The establishment of a National Education Welfare Board and the appointment of Education Welfare Officers to a nation-wide educational welfare service.

· On going education and training opportunities for young people under 18 who left school early.

(Department of Education and Science Press Release 28th April 1999)
The 1999 Bill will require schools to collaborate with Education Welfare Boards, and to develop policy and practice, in areas including admissions, discipline and exclusion, with a view to retaining potential early school leavers in school.

2.4 Why does school attendance matter?

Absence from school has the following effects on children:

· They miss schoolwork and then do not know how to do it when they return.  This can lead to them feeling isolated from their friends and the school when they return, prompting further absenteeism 

· The research carried out by Mol an Óige shows that many early school leavers display a pattern of poor school attendance prior to leaving.  In some cases for many years.  

· Children who miss school tend to do less well in school.  The more time that is missed, the greater is the risk of low academic achievement.

· Low educational achievement and early school leaving are proven to correlate with greater risk of unemployment and employment (if at all) in lower paid jobs with poor career prospects.  The 1997 Annual School Leavers Survey gives the following percentages for unemployment among school leavers one year after leaving school:

Those with no qualifications
64%

Those with Junior Certificate only
27%

Those with Leaving Certificate
16%

These figures clearly show that unemployment for those who leave school with no qualification are four times more likely to be unemployed than those with a Leaving Certificate.  Recently published research shows that the differential between the employment prospects of school leaver with a Leaving Certificate and those with no qualification is increasing. (Minister Of Education and Science Micheal Woods: 2000)There is clear evidence that some young people have their first experience of criminal activity when they are absent from school.

· As school attendance is a legal requirement for both the enforcing authority and the school there is an increasing possibility that legal action may be taken in the future by ast pupils against schools and other agencies that did not address the school attendance issue

· The Mol an Óige study “An investigation of the school experiences of young people in North Tipperary who left school early, and of the factors which led to their leaving” (Holland, 1999) showed that school attendance policies were seen as ineffectual by early school leavers.

3. Developments in policy and practice for supporting school attendance pioneered in Co. Tipperary

3.1
Development of New School Attendance Procedures

The first round of Mol an Óige (1996-97) investigated the issue of school attendance and made the following observations:

· The Schools Attendance Act was in disuse. Very few schools were aware of the identity of their assigned School Attendance Officer, and their responsibility for informing the School Attendance Officer of all cases of absenteeism for every child was not taking place.

· 40 students (3% of the cohort) left school in North Tipperary in 1995/6 who were classified as under-15.  Of these 11 students left school without attending post-primary school.

Arising from a meeting between Mol an Óige and the Garda Chief Superintendent, Garda Schools Attendance Officers were appointed to all schools in North Tipperary.  However this resulted in very little change in practice.  Reasons for this included school attendance not being high on the agenda in most schools and individual Gardaí, and the procedures in the 1926 School Attendance Act being unwieldy and time consuming. 

It became clear that what was required was a co-ordinated intervention which developed the structure to support good attendance at both the individual institution level and at the systems level of co-operation between schools and An Garda Síochána.

The individual institutions (schools) began to address the issues of attendance through the Action Planning process.  In many cases this was prompted by visits to Birmingham.  In some cases, when schools examined the rates of absenteeism, they were surprised at the findings.  The comment from one primary school principal was representative of the experiences of many: 

“I think we as teachers were more shocked than anyone at the number of students who missed more than 40 and 50 days”

Actions carried out in schools included changes in practice designed to directly address poor attendance and broader developments that address the underlying causes of poor school attendance.  Simultaneously Mol an Óige began to develop procedures at systems level to support the developments within individual schools

When the Education (Welfare) Bill was published, Mol an Óige had already begun to develop a programme in consultation with the An Garda Siochana and school principals to address the issues of school attendance and to develop procedures to enable the various agencies to support children's attendance in school.  We decided to continue with our plans because:

· The procedures and guidelines that we had developed were broadly in line with the provisions of the Education (Welfare) Bill 

· Tipperary schools by implementing the guidelines would be better prepared for the implementation of the Bill.

· The timetable for implementing the new Bill was not defined.  There was a clear need for the problem of school attendance to be addressed immediately  

SCHOOL ATTENDANCE GUIDELINES

Guidelines for the implementation of the School Attendance Act that were user-friendly for both schools and Gardaí were developed in consultation with Garda Superintendents and School Principals. (See appendix A)

The Guidelines were designed to be supportive rather than punitive, to reduce unnecessary paperwork for schools and Gardaí and to be easier to implement than the provisions of the  Act.

An integral aspect of the Guidelines was enlisting the support of parents as partners in addressing the issue of school attendance.  Provision was made for a letter to be sent to parents both to inform them of the new procedures and to reinforce this partnership approach (Appendix B). 

The guidelines were then launched in each of three centres (Nenagh, Thurles and Templemore) by Mol an Óige and the local Garda Superintendent during 1999.  These launch events were attended by local school principals and representatives of local media.

EXPANDED LINKS BETWEEN SCHOOLS AND SCHOOLS ATTENDANCE OFFICER

The implementation of the Schools Attendance Guidelines was one step in the Garda strategy of developing closer links with schools and children.  Both Gardaí and teachers took part in the North Tipperary pilot inter-agency training programme that was promoted by Mid-Western Health Board, An Garda Siochána, and Mol an Óige.

Implementation of School Attendance Guidelines

Following the launch of the Guidelines for School Attendance, schools and Gardaí developed closer links in their working practice, and increased communication between the schools and Gardaí took place.  

3.2
Focus on School Attendance through the Action Planning Process

Through the Action Planning process many schools in Co. Tipperary have begun to develop strategies to address the issues of school attendance.  This includes both addressing the symptoms of poor school attendance and the underlying issues that contribute to poor attendance.  

After one year of taking part in the Action Planning process twelve out of the thirteen post primary schools involved in Mol an Óige reported increased attendance by the target group.

In primary schools attendance was not originally given the same high priority, perhaps because the poor attendance had not reached the same levels as was apparent in post-primary schools.  Indeed some principals claimed that there was no problem of poor attendance in their school.  After taking part in the Action Planning process, more schools have become aware of the scale of the problem of poor attendance.  65% of participating primary schools stated that they planned to address the issue of poor attendance in their 1999-2000 action plans. 

The following measures to address these issues are contained in responses to Mol an Óige evaluation questionnaires and Action Plans for 1999-2000:

Developing a whole school policy on school attendance 

Most schools involved in Action Planning have now developed definite policies on attendance, containing clear expectations of the young person, the teachers and the parents, and including procedures for effective communication between home and school and within the school. 

For example in one primary school in North Tipperary, staff and school management developed and redefined school policy an attendance.  A user-friendly brochure was then designed and distributed to all parents and pupils.  This brochure stated the schools stance on attendance and detailed the benefits for the pupils of regular attendance.  This was followed up by a reinforced monitoring of school attendance and a policy of same day follow-up of absent pupils

Assessing the influence of the school on the attendance of vulnerable young people.  

Schools working with Mol an Óige have identified poor motivation, low self esteem, an inability to access the curriculum as reasons why pupils are poor attenders.  Developments in schools have addressed the disincentives to attendance within schools. Strategies to address poor attendance have included:

· Raising pupils self-esteem 

Increased involvement in school life

Peer tutoring to support reading and ICT

Cross age tutoring for infants by senior pupils

Development of volunteer community mentoring programmes

· Teachers and schools taking time to address and understand the needs of pupils from the target group

7 primary schools now facilitate teachers to talk and listen to children so that their needs may be more clearly known

· Development of teaching and learning that support children’s learning 

Devising individual learning plans, regular goal setting, small group work, project work, meeting with parents and students, homework support, team teaching

· Schools involved in Action planning have attended inservice training in team teaching, active learning methodologies in English and maths, multiple intelligences, investigating the different ways that children learn, behavioural management, Co-operative Discipline, addressing the needs of pupils with Specific Learning Difficulties

Developing closer links with parents

Parents have been informed of poor absenteeism and of the probable effects on the child's progress in the school.  Parents have also been informed of the importance of regular and full attendance and of acceptable reasons for non-attendance.

One school principal stated that after contact with parents the situation improved and further action was rarely necessary

Another school reported that after a programme that included contact with the School Attendance Officer and an information sheet for parents was developed, attendance of pupils with the most serious absence rates was greatly improved. 

These developments that are specifically relevant to school attendance are part of a much larger initiative by schools to include parents.

Three schools have developed CAPER or shared reading programmes.

A post-primary school has developed a programme in which parents are invited into school to share in their children’s successes.

Another school has developed a programme whereby parents are invited into the school to develop with the school means for addressing the child’s needs 

Developing closer links with Schools Attendance Officer

This has begun since the implementation of the Guidelines for School Attendance.  Schools and School Attendance Officers have communicated as set out in the Guidelines.  This has enabled young people with the greatest need to be identified and strategies for addressing their needs to be drawn up.  All schools now know the identity of the School Attendance Officer and how to make referrals. 

RESPONSES TO FINAL MOL AN ÓIGE EVALUATION QUESTIONNAIRE

In January 2000 when the Mol an Óige project was drawing to a close, all 91 primary and post primary schools in North Tipperary were asked to complete a questionnaire on school attendance.   Responses were received from 33 of these schools.  Of the 36 schools that were involved in the Action Planning process with Mol an Óige 23 responded to the questionnaire.

Of the 33 schools that responded to the questionnaire 22 had sent the letter to parents.  Of the schools who decided not to send the letter all but one stated that this was because they had no school attendance problem.  One school did not send the letter to parents because it was felt that school attendance procedures should concentrate only on ‘those few children that have a problem with school absenteeism’ rather than the majority that have no problem. 

It was also noted by one principal that the distribution of the letter to parents and board of management in itself helps to ‘give school attendance a higher profile’.
Eleven of the schools that responded to the questionnaire had been in contact with the school attendance officer in the previous term.  One school principal was dissatisfied with the response he received from the Gardaí.  In this case the School Attendance Officer had passed on the case to another Garda and the matter had not been resolved.  It was noted that programmes, such as the School Attendance Initiative, are still dependent on the commitment of individual school principals and Garda School Attendance Officers. 

The greatest positive response to the questionnaire was in the area of changes in school policy and practice as a result of the school attendance initiative. Thirteen of the schools that responded to the questionnaire reported that practice had changed or policy had been developed in the school as a result of the Mol an Óige / Garda school attendance initiative. Visits to Birmingham contributed to the understanding of the issues of school attendance for staff in those schools that were involved in the Action Planning process. Changes in policy and practice included
‘greater awareness and understanding of procedures.’  

‘Increased co-operation between school home and Gardaí and follow up for absent pupils’

Some schools involved in the Action Planning process schools began to develop procedures in school that supported good attendance.  

Conclusions

1. There is a clear correlation between poor attendance and early school leaving.  In particular, it is apparent that in many instances, early school leaving is preceded by at least a year of very high absenteeism.

2. The traditional view taken by schools is that early school leaving is caused by factors outside the school.  The experience of early school leavers themselves suggests that many factors within the school contribute to early school leaving.  These experiences also show that absenteeism is often a symptom of other difficulties being experienced in school.  

3. School attendance policies must address the following issues:

· The needs of the individual child

· School policy and practice in relation to absenteeism, including home / school communication

· Ensuring system level support for the child, family and school

4. No school or agency can address the issue of children failing in the education system alone.  Inter-agency co-operation is necessary at policy and practitioner level.  Inter agency co-operation can address school attendance issues when all agencies and practitioners are committed to the process

5. The Action Planning process has shown that attendance and the overall experience of school for targeted children can be improved.
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Appendix A

Guidelines for Co-operation Between Schools and School Attendance Officers.

THE BACKGROUND

1. It is widely recognised that consistent absenteeism is a clear indication of impending school failure and of early school leaving.  This places an onus on schools to seriously address the issue of early school leaving.

2. There is a statutory obligation on schools to report cases where a student has been absent for one week without satisfactory written explanation from the parent.

3. There is a clear gap in responsibility for children transferring from primary to post-primary school – neither school has responsibility for seeing that the student makes the transition.

3. Almost every school in North Tipperary has a Schools Attendance Officer assigned to it.

4. At the area network meetings, there was general agreement that School Attendance Officers, working closely with the schools, could help to reduce the instances of serious absenteeism.

SUGGESTED PROCEDURES

1. The Schools Attendance Officer will make contact with the school in September each year.

2. The School Attendance Act requires that each week, the school will notify the School Attendance Officer of any cases of serious absenteeism.  There is a form for this purpose.  This process has fallen into disuse, and is probably unnecessarily fussy.  However, it is recommended that a form be returned to the school attendance officer at least once per month.  This form should be filled up for each student absent more than 3 days during the month.

3. Before taking action, the School Attendance Officer will contact the school principal to agree what approach to take.  The support of other services will be enlisted where appropriate.

4. The Schools' Attendance Officer will obtain, in September, from each primary school principal a list of students who left that school in June and who, in the opinion of the principal may not have transferred to a post primary school, and will check out their destinations.

5. It will be important that school and Schools Attendance Officer keep each other informed of developments, and monitor progress.

6. The School Attendance Officer will visit the school at least once per term to review attendance.  These visits may also be used to develop other areas of co-operation between school and gardai, e.g. class visits, talks for parents, etc.

Appendix B

Draft letter for parents

08 September 1999

Dear Parent/Guardian

Poor attendance at school is currently a cause of serious concern.  While most students attend regularly, some children have a high rate of absenteeism.  This is a concern to schools and Gardaí because:

· Absenteeism leads to early school leaving and this in turn leads to poor employment prospects (80% of early school leavers were unemployed one year later)

· Missing school causes children to fall behind in their schoolwork

· Children missing from school get into bad company, many begin drinking and some become involved in crime while they should be in school

Parents/guardians must ensure that their children attend school every day up to the age of 15.  (The school leaving age will soon be raised to 16).  Children should only miss school for serious illness.

The schools in the county and the Garda Siochána wish to work with parents/guardians to address the issue of poor attendance.  If you have a problem with your child's attendance, please contact the school who will try to solve any problems with you. If the school, the parents and the child do not solve the problem, the school will contact the Garda School Attendance Officer. The school and the School Attendance officer will then work together to ensure that the child returns to school and attends regularly.

This approach is designed to support parents/guardians and schools to make sure that all children attend school.  We expect that this will mean that problems of poor attendance can be dealt with quickly so that further action is not required.

We ask for your support in this approach. 

Yours faithfully,

------------------------





----------------------------

School Principal 





Garda Superintendent

Please return this slip to the school.

I have read the letter about the School Attendance Act, and support the new school/garda procedures.
Signed  ___________________________Parent/guardian of__________________________

Other Publications by the Mol an Óige project

     Title
Published

The Mol An Óige Project – a systemic response to the challenges of educational disadvantage and social exclusion in Co Tipperary
2000

Collaborative Action Planning: a guide to transforming schools and training workshops into centres of learning for all
2000

Community Mentoring: a strategy to raise the self-esteem of young people at risk of failure in the education system
2000

Towards Inclusion in Learning Support Provision: developments in the concept and practice of learning support in schools in the Mol an Óige project
2000

The Primary Educators: the experiences and views of parents whose children are facing difficulties in school
2000

An Investigation of the Experiences of Young People in North Tipperary who Left School Early, and of the Factors which Led to their Leaving
1999

Student Home and School: a partnership approach to assisting students with social, emotional and personal problems 
1999

The Mol an Óige Project – the View form the Schools: an evaluation of the project
2000

The Mol an Óige Project – the View from Training Workshops
2000

Cherishing all our Children Equally: report on the proceedings of the dissemination conference, October 1999
1999

The Young Offenders Initiative and the New Start for Prisoners Project
2000

The YOGIE Partnership: Emerging Innovative Transnational Approaches to addressing the needs of Potential and Actual Early School Leavers
2000

The Development of Inter-Agency Collaboration in Co. Tipperary that includes schools and training centres
2000

Directory of Services in North Tipperary
1999

Mol an Óige: the project and the lessons (report on the first round project)
1997

In addition, the following publications refer in a significant way to the work of the Mol an Óige project:

Buckley, H. (2000):  ‘Working Together, Training Together’, Nenagh: Mid-Western Health Board

This is a report on the North Tipperary Inter-Agency Training Programme undertaken jointly by the Mid-Western Health Board, the Garda Síochána and Mol an Óige.

McNiff, J., McNamara, G., & Leonard, D. (2000) Eds.:  “Action Research in Ireland,” Dorset & Dublin: September Books

This book contains an exploration of the Mol an Óige project as an application of action research at systems, institutional and classroom levels

Condren, D (2000): “The Mol an Óige Project: developing and testing a model for applying action research at systems, institutional and classroom levels in order to promote a better educational experience, particularly for children at risk of failure in the system” in McNiff, J., McNamara, G., & Leonard, D. (2000) Eds.:  Action Research in Ireland, Dorset & Dublin: September Books

This publication outlines the work and learning of the seven YOUTHSTART projects which formed the ‘Guidance’ cluster.  The Mol an Óige project was a member of the cluster.

Interim report on the School integrated Project ‘The Role of ICTs in Learning Support’ April 2000, available from Portroe NS.

This is an interim report on the development of ICTs in the SIP project involving six rural primary schools in Co Tipperary.  It is available from Portroe NS, the lead school in the project
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