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1. Mol an Óige and the Background to our Work with Parents

Mol an Óige was a four-year project, (January 1996 –March 2000), supported by the Youthstart strand of the EU Human Resources Initiative EMPLOYMENT.  It is promoted by North Tipperary VEC in partnership with the Mid-Western Health Board, FAS, IBEC, ICTU, Mary Immaculate College, TRBDI, and South Tipperary VEC.  Mol an Óige was originally funded for 1996 and 1997 which is referred to here as the first round of the project.  Further funding was obtained for 1998-99, later extended to March 2000.  This is referred to in this paper as the second round project.

The target group for the project is 10-19 year-olds who are at risk of failing in school for whatever reason, or who have left school early.

Mol an Óige was a systems development project, i.e. we do not work directly with young people, but work in partnership with schools and other agencies to devise new ways to address the needs of young people from the target group.  The chief strategy used by Mol an Óige was Action Planning.  This is a strategy which allows teachers within their own school or centre to:

· identify the specific needs of the young people in their care

· plan, implement and document a course of action to meet these needs

· evaluate and adapt their practice in light of their experience.

Thirteen post-primary schools, thirty-five primary schools and four training centres piloted the Action Planning process in the academic year 1998/99.  In each case, groups of teachers in the school draw up an action plan to address the needs of specific students in the school who are felt to be at risk of early school leaving or educational failure.  This plan is then implemented, monitored and evaluated, and the lessons fed into school policy and practice.
1.1
Parents and the Action Planning Process

There is a growing awareness that parental involvement is a desirable aspect of the educational process. The Irish National Teacher Organisation policy states that 

parental involvement does not present threat to teachers’ professionalism but provides an opportunity for teachers to demonstrate to parents the expertise, dedication and skill that has often been unseen outside the four walls of the classroom 

(INTO:1997:iii)

The Association of Secondary Teachers, Ireland in a document jointly produced with the National Parents’ Council (Post-Primary) claims that 

parents and teachers know that the more they collaborate in the education of children the more successful that education will be for the children

(ASTI/NPC(PP) 1998)

Martin and Morgan (1994) show that there is a clear link between parental involvement and ‘effective schools.’  

There are however many varied understandings of what parental involvement actually means. Parental involvement can be described as 

anything from having parents raise funds for their local school, to becoming members of Boards of Trustees and participating in all decision making… to participation in individual education plans with a range of professionals… to active engagement in teaching activities in their children’s classrooms… or with their children at home 

(Glynn: 1996) 

One of the objectives of the Mol an Óige project is “to include parents as partners with teachers in their own child’s education”. This reflects the findings of Coleman (1998:2) that 

parents prefer to be involved in student learning rather than school governance or other aspects that focus on school in its entirety. 

Hence, all action plans include strategies for the inclusion of parents.  In the initial stages many schools and teachers found this difficult and threatening, but as the project developed many interesting and innovative developments took place.  Examples of actions include better communication with parents, shared reading and homework initiatives, and involving parents in celebrations of student’s achievements.  Most interestingly, a number of schools are now involving parents in drawing up and implementing individual education plans.

2. Background to the Research 

2.1
Mol an Óige and the Parents Support Group

As well as Action Planning, Mol an Óige attempted other ways of promoting parent inclusion in their children’s education.  Project staff met with representatives of the National Parents Council, and spoke with groups of teachers about the issue.  In addition, in early 1997 a talk was arranged on the topic of specific learning difficulties to which all parents in the county were invited.  Arising from a discussion after the talk a support group of parents was formed, facilitated by Mol an Óige.  This group identified a need for additional support for their children as a priority, so in 1998 Mol an Óige facilitated the identification and recruitment of a specialist teacher with expertise in dealing with dyslexia who offered the children private tuition in small groups.  These classes were held during the 1998/9 school year.

In 1999 the group met again and reviewed its aims.  While the classes were generally viewed as helpful, there was a feeling that more was necessary.  It was decided that their efforts could be directed towards four objectives.  These were 

· continuing with additional lessons 

· highlighting the issue of children with learning difficulties in order to increase awareness and to obtain better provision for such children within the mainstream education system 

· increasing their own skills in providing appropriate support to their children

· seeking to work more closely with their child’s teacher 

It was felt that the voices of parents whose children have difficulties in the school system have not been clearly heard, and that their experiences needed to be documented in order to inform educational policy and practice.  To this end, it was decided to commission research into the experiences and views of such parents.  The parents support group could then use this information to increase awareness among politicians and other decision-makers.  It would also be of assistance to Mol an Óige when developing future action plans for parental inclusion.  The decision to commission this research was in part influenced by the success of previous research commissioned by Mol an Óige that investigated the experiences of early school leavers and documented them in their own words (Holland, 1999).

2.2 Irish Government Policy:

It has been long standing government policy that parents are central to the education process.  The Constitution of Ireland (Article 42.1) states that:

The State acknowledges that the primary and natural educator of the child is the family and guarantees to respect the inalienable right and duty of parents to provide, according to their means, for the religious and moral, intellectual, physical and social education of their children. 

Also that:

The State shall, however, as guardian of the common good, require in view of actual conditions that the children receive a certain minimum education, moral, intellectual and social. 

Particular policy initiatives can be seen as attempting to find balance between these two constitutional positions.
The Report of the Primary Education Review Body (Government of Ireland: 1990) states that home-school links should be established when children are accepted for enrolment and strengthened thereafter, and recommends that each school should develop and implement policy for parental involvement.  The Education Act (1998:24) identifies as amongst the functions of the school to 

encourage the involvement of parents of students in the school in the education of those students and in the achievement of the objectives of the school

An example of government initiatives aimed at supporting co-operation between home and school is the Home School Community Liaison Scheme (HSCL).  This was set up as a pilot scheme in 1990-91 and made permanent in 1994.  The role of the scheme is to increase co-operation between schools, parents and other community agencies and was aimed at addressing issues of educational disadvantage (Department of Education and Science 1997).  The scheme has been received very favourably and has been recently (1999) expanded.  The scheme however is still only available to schools in locations with designated disadvantaged status.  

3. The Research

The research aims to present the experiences of ten parents whose children are experiencing difficulties in school in a straightforward, readable manner.  The participants in this research were selected because they have a particular story to tell.  The size of the sample is such that no generalisations can be made from the findings of this research.  The sample was purposive and allowed the research to probe depths of the participants’ experience that would not be possible in a large-scale qualitative study.  This study documents examples of good practice that have been experienced by the participants and highlights disappointments that the participants felt with the service that they received. It is hoped that the research will raise questions for both practitioners and policy makers and thus support development of better practice within schools in the future.  The report is also aimed at parents of children who are experiencing difficulties in school.  It is hoped that other such parents will be able to learn from the experience of the parents who took part in this research and will possibly be able to avoid some of the trauma and heartache that the participants experienced.

No practitioners were involved in the research.  It reflects only the opinions of the sample of parents.  It is accepted that in order to address the full story, the views of teachers and others who are involved in the education and care of children and young people must also be included.  The views of practitioners, however, although an essential part of debate, are outside the remit of this investigation.  It is hoped that the questions raised in this research will in part be answered through further research that addresses the issues raised here from the perspectives of practitioners and policy makers.  The fact that this report does not contain the views of teachers and other practitioners does not however in any way invalidate the experiences described in this report which reflect the truth as experienced by the participants.

I have attempted to present the research in such a form that it is accessible and of interest to practitioners, policy makers and non-educationalists.  Analysis of the data served only to ensure that what the participants had said in the context of the interview was clearly reflected in this report.  I have tried to ensure that the comments included, as well as reflecting the particular individual experiences of the participants, also reflect the overall balance of the participants’ opinions on any particular question.  However, much of the data collected is not directly represented in the participants’ quotations used.  For this purpose I have also included some charts to show the overall response to some particular questions. The use of charts should not be seen as an attempt to make generalisations.  The purpose of the charts is to present as clearly as possible the participants’ responses to particular questions.  It is hoped that the use of charts not only helps the reader to see the broader picture of responses that the individual respondents give, but also to show that the quotations included do in fact fairly reflect the full range of the participants responses to the questions. 

3.1
The Interviews 

Interviews were carried out with ten parents whose children had experienced difficulties within the education system.  All the parents were voluntary participants in the research.  Six of the participants were members of the parents support group.  All members of the parents support group were invited to participate in the study; six volunteered to do so.  In order to protect the anonymity of these parents and to gain understanding of the problem from a wider perspective other parents were approached to take part in the study.  These parents were identified by a local teacher who had responsibility for addressing the needs of children who are not succeeding within the education system, and by the manager of a local non-formal education centre.  The interviews took place in a variety of venues, dependant on where the participants felt most comfortable.  The venues included the participants’ homes, a local school, a community education centre and a meeting room in a hotel.

Nine mothers and one father took part in the research.  This reflected the balance of the parents support group where only three of the 41members were fathers.  None of these fathers took part in the research.

The interviews were semi-structured although the researcher endeavoured to keep the style of the interview conversational in order not to intimidate or pressurise the participants. The interviews focussed on the following areas: 

· The parental background of both parents

· The child’s experience in school

· The parents experience of contacting the school

· The parents experience of contact with other agencies

· The parents hopes or fears for the future 

The participants were invited to add other comments that they felt were relevant if they had not been brought up in conversation.

In order to ensure conformity between the ten interviews a schedule of questions was used.  At the end of the interview the researcher and the participant reviewed the schedule to ensure that all topics had been covered.  This schedule is included as Appendix A.  The interviews varied in length from about fifty-five minutes to one that lasted over two and a half hours.  The participants were informed prior to taking part that the interviews would be expected to last about one hour.  All the interviews continued until all the questions posed by the researcher had been addressed and the participant had made all contributions that he or she wanted.

The interviews were taped with the participants’ full knowledge and permission.  These tape recordings were then transcribed. The comments and answers made by the participants were then categorised and presented in chapter four with commentary by the researcher.  Direct quotations are included in italics.  All names of parents and their children and any other identifying information have been changed to protect the identities of the children who were the subject of the interviews and their parents.

3.2
Issues Encountered during the Research

Confidentiality

A number of issues arose during the research.  The most pressing of these was the need for confidentiality.  As a researcher I was enquiring into deeply personal experiences of the participants and their children.  I did not request permission from the children to discuss their situation.  Some of the parents informed their children that they were taking part in the interviews, others did not.  I did not try to influence this decision.  I gave a commitment verbally before recruiting any of the parents that nothing in the published report would identify them or their children.  This commitment was reinforced in a written agreement between the researcher and all participants and that was signed before the commencement of each interview (Appendix B).  All participants received a draft copy of the report and some changes were made in order to protect the confidentiality of the participants and their children.

Personal Emotions

Some of the parents found taking part in the interviews very upsetting.  Remembering the experiences of their children and the effects that it had on their families was extremely distressing for all the participants.  They were angry and upset that they had not been able to obtain the help that their children needed.  Included in the interview agreement was a statement that any participant could decline to answer any question or terminate the interview at any time.  At stages in the interviews many of the participants became emotionally upset and three of the interviews had to be interrupted because of the distress being experienced by the participants as they remembered situations and circumstances that had been upsetting for them and traumatic for their families.  In some cases I refrained from asking questions because I felt that to do so would cause further distress to the participants.  Although this did leave some answers incomplete, I believe that the goodwill of the participants was preserved because of this approach, and the interviews as a whole were enhanced by taking this approach.
4. Parents Experiences and Views

4.1
Introductions: the Participants and their Families 

Ten parents were interviewed. All were voluntary participants in the interview. All the children who were the subject of the interviews were boys; all had at least one sibling.  Six of the participant’s children are currently in primary school and three in post-primary.  One was in a special class, and one was not currently attending school having been expelled from primary school and having been ‘unable to cope’ with post-primary school.  Of the ten parents interviewed nine were mothers.
Mary Barry has 4 children.  Her son Adam aged nine is the third of these children.  He currently attends the local primary school in a small village.

Bernie Collins is the mother of Bobby aged thirteen who has one younger brother.

Sinead Donnelly’s son Carl is aged eight.  He is in third class in national school and is the second of four children.

Kathleen Egan is the mother of Donal.  He attended primary and post-primary school and obtained a ‘good Junior Certificate and a Leaving Certificate, but cannot read or write.’  He was diagnosed as severely dyslexic.  Kathleen is concerned that Donal’s younger brother Philip is experiencing difficulties similar to those experienced by Donal. There are two other children in the family

Noreen Gleeson’s son Eddie is twelve.  He has one sister who is two years older.

Anne Hickey has three children.  She lives at home with her son Fred aged fifteen and his older sister.  One other son works away from home but returns regularly at weekends.  The children’s father has not lived in the family home for almost fifteen years although the children have regular contact with him.

Aisling Kiely is the single mother of Garry aged six.  They live with Aisling’s father in a large town in North Tipperary.  Garry attends a local primary school and already experiences behavioural difficulties both in school and at home.

‘A lot of people, like my doctor for instance, say to me he’ll grow out of it, but, he’s getting worse.’

Desmond McCarthy is the father of four children.  His third son Harry who is 15 is not attending school.  Harry is currently living at home but has previously been living in residential accommodation under the care of the Mid Western Health Board.  Harry has been diagnosed with complex attention deficit / hyperactive disorder (ADHD), oppositional conduct disorder and opposition defiance disorder.

Harry has been smoking and staying out very late since he was seven. 

He had a terrible temper. He was a certain candidate to end up in jail there is no question about that.

Christine O’Donnell is the mother of two boys aged ten and seven.  Her eldest son Ivor has experienced difficulties since before school. 

‘At three he didn’t do any of the things he should have been doing at that age.  People told me it was my imagination: my parents, sisters, sister-in-laws, my G.P.  I was worn out from him’ 

These difficulties have developed into learning difficulties in school.

Andrea Sheahan is the mother of Justin and Kevin. Justin is currently aged fifteen and in second year in the special class of a post-primary school.  His brother is three years younger.

Eight out of the ten participants were living in family units of mother, father and more than one child. One of the participants was a single mother living with three children, the father of the children having left the family home some years previously.  One participant lives with her two children in her father’s home.  All of the children who were the focus of the interviews had one or more siblings. The participants came from a wide range of socio-economic groups from employed, self-employed and unemployed, and from comfortable financial circumstances to being in receipt of social welfare payments.  All were keen, almost desperate to obtain the best for their children.  All appeared less than comfortable in taking part in an interview and discussing personal details of their family life with a stranger.  However taking part in the interview was viewed as part of their commitment to help their children, although as one parent described 

‘I know that this won’t help my child but I hope that other children will not have to go through what we had to.’

4.2
Parents’ own Memories of School

All the participants attended both primary and post-primary school.  Five of the participants completed Leaving Certificate.  Six of the ten participants had mainly good memories of school, three mainly bad and one both good and bad.

[image: image1.wmf]Fig. 1:  School experiences of participants

Bad 

experiences

Good 

experiences

Both


Mary Barry and her husband both attended rural schools and both attended primary and post-primary.  Mary left school at age eighteen after completing her Leaving Certificate.  She enjoyed school, especially the camaraderie involved in sports.  She has no bad memories of school 

Bernie Collins and her husband attended primary and post-primary schools.  She left at seventeen years of age after Leaving Certificate her husband left at fifteen.

Bernie enjoyed school and her best memories are of companionship, I suppose, and friends.  I didn’t have any problems.
Sinead Donnelly attended a rural school.  She and her husband attended both primary and post-primary school.  She left school at age seventeen.  Although she has neither good nor bad specific memories of school, she claims that both she and her husband were happy at school. 

Kathleen Egan attended primary and post-primary school, as did her husband.  She left school at fifteen.  She was not happy at school but did not wish to discuss the bad memories that she had.  She could only remember one happy incident and that was the kind treatment of one master when she was frightened.

Noreen Gleeson attended school in a rural area, her husband in town.  They both attended primary and post-primary school and left at about 17.  She was very happy in school, has no bad memories and obtained her Leaving Certificate.

Anne Hickey ‘hated school, primary and post-primary’, and she left at seventeen after completing an intermediate certificate and a commercial course.  She has plenty of bad memories. 

‘One teacher kept telling me I was lazy and I think in the end I just said well I am lazy.  And to this day I still have a problem with lack of self-confidence over all this and a lot of it is from being put down in front of the class.’

Aisling Kiely attended both primary and post-primary school in the town.  After sixth class she lost interest in school and left in second year.  Although she has both good and bad memories of school the bad ones were the most memorable. 

‘A couple of teachers just picked on me all the time, put me sitting at the back of the class, the very back.  I kind of felt left out really.’

Desmond McCarthy and his wife both attended primary and post-primary school in a large town in County Tipperary.  Desmond attended school up as far as Intermediate Certificate.  

I did pretty well at school and I learnt a lot at school.  

Christine O’Donnell and her husband both attended schools in large towns in County Tipperary.  She completed her leaving certificate but her husband left school before his Leaving Certificate following the death of his father.  Both Christine and her husband loved school

That’s why I could never understand my children hating school.

Andrea Sheahan and her husband both attended small country schools.  Andrea completed post-primary school, but her husband left school after Intermediate Certificate. 

My teacher wasn’t very good either, but personally she didn’t beat me.  My husband had plenty of bad experiences in his primary school and he talks about that at home an awful lot. 

The memories of bad incidents were described much more vividly and in the case of Anne Hickey and Andrea Sheahan passionately.  Both women had left school almost twenty years previously but the incidents still affected them now.  

4.3
Children’s Experiences in School

Following is a description by the participants of their children’s experiences within school.  All the children who were the focus of the interviews were experiencing or had experienced some difficulty in school.  The particular difficulties and successes were different from child to child.  Some experienced only learning difficulties others only behavioural difficulties while others experienced both.  
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Some of the participants’ children are experiencing learning difficulties but are generally happy in school. Justin Sheahan is
happy in school.  Luckily I think his teacher in the special class brings them along at their own rate.  He has a problem with comprehension and his huge problem is the mathematical side, figures, numeracy and, counting money. He’s very good at reading and he loves it.    

Eddie Gleeson experienced difficulties with reading from very early in school but was lucky enough to have a sympathetic and understanding teacher

‘She helped him along with reading and she’d be big into the different learning disabilities herself.  And she’d talk to us about it.’   

However this experience of an understanding and sympathetic teacher was not repeated when he transferred to another school

He was coming home with X’s on his copy.  It was the first time I heard him saying “I’m fucking stupid”.  The child never cursed regularly or he wouldn’t curse openly in front of me, and it was upsetting him.  He was losing his confidence, as a result of him getting all these X’s.  He might get one spelling out of eight right and seven X’s, 

Carl Donnelly experienced difficulties with reading that were identified ‘when a he got a new teacher.’’
 ‘He was finding it hard to keep up with the other children and it was getting very difficult for him.’ 

At this time he developed other difficulties that Sinead feels were connected with the difficulty in school.  

He was becoming more withdrawn.  In hindsight I would put down to the problem with the school.

Things have improved over time and his parents are encouraging him and ‘telling him that hopefully he’ll be able to read by the end of this year if he keeps making an effort.’ 
Adam Barry had experienced difficulty from an early age and had been under the care of a speech and language therapist. Mary and her husband were hoping that Adam would be given a place in the special language class in a nearby school.  He was not given a place initially but a few weeks after starting in a local school, he was offered a place in the class when another student dropped out, 

but he wasn’t even a week in there when he changed.  He was just unreal altogether, very upset and crying all the time. He wouldn’t put on his uniform in the morning didn’t want to go to that school, he wanted to go back to his own school as he called it. He felt that the other children were making fun of him and the other children in the unit. ’  

After a few weeks of this experience Adam was transferred back to the village school where he is much happier.

We're glad we didn’t go through all that torture, two weeks was enough as far as we were concerned.

Ivor O'Donnell found difficulty at school especially with reading and spelling.  This made him very upset at home.

He was getting up at night, getting sick and it was just dreadful. There was nobody in the school who had the child’s interest really at heart. 

The practice in the school of putting the spelling test results up on the wall was particularly upsetting for Ivor. 

He used to come home complaining about it.  I used to keep asking the teacher not to put them up, but they’d still be put up. Ivor was at the bottom of the list week in, week out.  She told me that she did it to encourage him.

Fred Hickey has experienced learning difficulties in school since he began in school. 

English would be the main one, well it’s his spelling and his writing, He puts down the spelling the way he hears it.  He seems to have a problem just settling down and concentrating. 

Anne believes that these learning difficulties led to behaviour problems in class and have led to confrontation between Fred and the school.  

When Fred was put on report for not co-operating in class his response was  “I’m not going on it”.  

This of course led to further conflict with the school 

“Well”, the principal said, “ if that’s your attitude you can go home, you can leave the school.” He was suspended for two days.
This led to disagreement between Fred and his mother.

I lost the cool and I gave out to him.  I said “you asked me to come to the school to sort things out and you made a show of me with that behaviour.”  And he said “why should I, they can shout at me, they can say things to me,"

Anne agrees with her son that schools are too heavy handed with students experiencing difficulties.

Maybe at times they could manage things a little better you know, be more subtle 

Donal Egan, had a ‘severe problem with reading starting from infants, but he never complained or looked to stay at home’
He changed schools at about second class from a very small country school to a village school.  The class and remedial teacher he had in the new school were both very good. 

He was very good at graphics and got a good general Junior Certificate but he never learned to read and write.  ‘If he had to write anything down he is just like a pudsey’ 

Kathleen feels that this was the root of other problems that he experienced. She sees a clear link between her son’s difficulties with learning and other difficulties that developed, especially his abuse of drugs and other substances.

At this time he was smoking hash.  He has dabbled in everything; gas in cans, everything except cocaine and heroin.  I think this is connected with poor performance in school.   He was cheeky and getting into trouble.  He started using drugs when he was twelve or thirteen but he was drinking when he was much younger maybe nine or ten.  
Harry McCarthy was ‘happy up till fifth or sixth class.’  He was good at some subjects especially maths and practical subjects but he hated Irish, history and geography.  

The teacher understood how to encourage him and she kept him interested.  He was learning and he got good reports. He was prone to temper tantrums but the teacher was able to handle this because she was a caring person and she talked to him.  And she took a big interest in the children that was being taught by her.  

His problems surfaced when he went to sixth class.  He had a different teacher who had a different attitude, he was an authoritarian.  The youngster had an oppositional attitude and they did not get on at all. 

Harry spent a lot of his time outside the door of the class, which in hindsight wasn’t a good idea at all.  He loved it because it took him away from the learning and the problems he was having.  When he was outside the door he could be twice as disruptive because he would be knocking at the door and looking in through the glass of the door and causing endless problems. He was suspended on several occasions for a couple of days for disruptive behaviour and damaging school property.   

At the end of January he was expelled from primary school.

Aisling Kiely describes Garry’s experience in baby infants.

I started him in school when he was four.  When he first started he wasn’t happy at all.  He used to come home crying, and the teacher was constantly calling me and telling me that he was doing something that he shouldn’t have been doing.  The principal often brought him home.  It was always bad news.

Aisling took Garry away from the school.  He started again when he was five.  He seems to be coping better this time around.

Whereas before if Garry was told to do something he’d probably tell the teacher to F...  Off, Now when he’s told to do something he’ll do it. He’s getting better in school but he’s getting worse at home.

Bobby Collins ‘had a problem going on for 4 years ‘

He hated going to school, never kicked up a fuss, never tears or tantrums but used to talk constantly about how he hated school, how he hated Monday, how he hated school.  Every conversation ended on a Friday night – ‘thank God there’s no school tomorrow’, On Sunday night it was – ‘ ‘back to school tomorrow, all week school’. 

It was absolutely awful because there was nothing we could do about it.  The child had to go to school. 

The teachers were unaware that there was a problem at all, ‘because I did all the work at home and he was able to keep up in school.’
Relationships with Peers 

The children had both good and bad experiences of relationships with their peers.  

Four of the parents expressed concern about what they considered inappropriate relationships with peers.

Desmond McCarthy recalls that

Harry was in a gang of children much older than him to share cigarettes. Some of them weren’t going to school; they had already been expelled.  He found comfort in their company and they found common ground.  Most of them smoked and were inclined to get into trouble and they were reckless.

Aisling Kiely caught Garry smoking. ‘ He wants to be with an older crowd, fifteen, sixteen, older boys. He’s too young to be with lads like that.’

Fred Hickey was liable to be held responsible for any trouble that occurred in the classroom.   As one teacher said to me “no matter what goes on he’ll be the one that’ll be caught, the rest of them are able to deny it, but he’ll be the one”.
Donal Egan's friends were able to influence his choice of post-primary school.

All his friends went to one school so he wouldn’t go to the school we thought was best. 

This has influenced how Kathleen has raised his younger brother Philip. 

After what happened to the older boy, we don’t allow him to go out onto the roads.  He goes for his lessons after school then plays with his computer or watches television.  Friends come to his house, but we don’t let him out.

Bullying

Six out of the ten children had experienced bullying while at school.  

Desmond McCarthy believes that bullying is a common experience for children in school. ‘Harry suffered with bullying but he gave as good as he got.  Most children suffer from bullying problems at school.’  
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For three of the children this was related to the difficulties that they were experiencing with their learning

Anne Hickey recalls 

He came home to me, I think he was in sixth class and the girls laughed at him because he wasn’t able to read.  Things like that you know.  He used to get very upset.

Mary Barry's son Adam suffered from a similar experience

They were saying, “you’re stupid you’re in that class.”  The other kids in school knew what this class was about or figured they did.
Donal Egan ‘was in all the bad classes.’  

The names they were calling him. They used to call him Frankenstein. His class was called the dunces and the dickheads by students in the other classes.

When he got up to read in class, he was so bad that the other kids saw him as entertainment.  Even kids out in the corridor would stop to listen.

Relationships with Teachers

Most parents had experienced some teachers who they thought were very good, kind, sympathetic and understanding of their children's needs.

The descriptions of good teachers given by six of the parents show strong similarities.

She had the experience; she knew how to handle the child.  She was treating the child as a human being to begin with.  She took him as an individual, she didn’t make him feel like a fool, she did what he was able for and she was genuinely interested in him. - Christine O’Donnell

The teacher knows and understands and she’s very good and she’s even said to me how well he does when he’s praised.  

If she asked him to read a little bit out loud and if he was reluctant at all she wouldn’t push him. And maybe the next day he would do it, whereas if he was made to stand up and made to do it he might never do it. -Mary Barry

If someone shows him that they’re interested in what he’s doing or gives him a little bit of time or things like that. If there’s a problem in the class and they’re not getting on with the teacher that’s when they don’t learn. -Anne Hickey
Fred got on particularly well with one teacher.

 He did enjoy it and he liked going to class.  He said, “we could have a laugh with him”.  That teacher would be able to get them to co-operate with him.  That means that they are able to learn, and they get more work done. 

A good teacher was one who didn’t force him to read when he couldn’t - Kathleen Egan

She has four classes in her room, she is teaching four classes.  So she hasn’t an awful lot of free time, but she didn’t object to giving an extra say five or ten minutes with him - Sinead Donnelly
He was in the sixth class, he was doing the work at his best effort and she made allowances for that.  And she used to take him in her own lunch break to try and get him to count and do figures and all of that. - Andrea Sheahan
Three of the parents described incidents when, after difficulties had been identified, teachers made particular efforts to get on with the child and meet his needs.

Another teacher came to Eddie’s class. …  From the word go communication was good.  She had dealt with children like Eddie before.  Eddie’s problem did not go away but the side effects went away. She’d ask the spellings orally, and Eddie was able to say them orally.  She was doing things to help him in his situation without making him feel like he’s being treated differently - Noreen Gleeson
The first time he ever got a cloze test right, every word right, the teacher handed it to him and told him to go home and put it up on fridge, which we did.  She would make a big fuss of Bobby when he got something right at school. So she has done everything she can to boost his confidence. - Bernie Collins
She said if there was something that he didn’t understand if he just tipped his pencil or something and with eye contact she would repeat it without the rest of the class knowing it. Anne Hickey 

However other children’s experiences with teachers was not so good.  Sometimes the efforts of the teachers can be unproductive if the needs of the child are still not being addressed.

They said that they’d bring in a teacher for Garry, for an hour each day.  He’d be taken up into a room upstairs, and she’d talk to him. That didn’t work because he refused to go into the class.  He said he didn’t like the teacher. - Aisling Kiely 

The attempts of one teacher to help Fred Hickey resulted in him feeling stigmatised in front of his classmates.

She said to him she wouldn’t give him as much homework as the rest.  If she was giving five questions to the class, she would give him, maybe two, and a friend from the village here said “Miss that’s unfair” and she said “ah well you know now Fred has to do less ‘cause Fred has a problem”, and he said “Oh mother I felt like telling her shut up”, because she was kind of making an issue of the thing. - Anne Hickey
Other teachers were not as sympathetic and in fact contributed to the child's negative experience of school.

He was cheeky and getting into trouble and in the end he just refused to read in class and then he’d get into trouble with the headmaster.  He was made to sweep up as a punishment all the time. The school knew he was diagnosed as chronic dyslexic, but teachers were forcing him to read aloud even though they knew he couldn’t do it. - Kathleen Egan
After Christine O'Donnell approached her child's teacher and asked him to be more sympathetic to her child's needs

my husband found him wandering on the street around lunchtime, when he should have been in school.  He said it was because the teacher was making him feel like an eejit in class and showing his work to the other kids, 

This conflict was removed when Ivor's father approached the school

In one instance the teacher did not seem to be aware of the child's needs at all.

She had been teaching the child for four years She didn’t realise the child couldn’t read. - Bernie Collins

Homework
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Homework was a major source of distress for all the participants and their children.  

The following descriptions show the distress caused at home when there was homework to be done.

Every night that child would do the rounds of the house asking everyone to say prayers.  To this day its ‘Granny pray’, everyone has to pray that he’ll get his lessons right the next day. - Bernie Collins
The following year, that’s when he was in first class, everything came to a head.  From getting maybe two lines of reading homework or two little sums, he started off in first class and his homework would take up to two hours, and it still wouldn’t be finished.  Every Friday he would get a spelling test, English and Irish.  He would get twenty spellings.  We spent so long doing them and then we’d do them in the morning and then on Friday and he might get two out of twenty. -Christine O’Donnell
Five of the parents felt that the child’s difficulty with homework adversely affected their relationship with the child.

I would have to take him on my own for an hour and a half to two hours to get through what he had to do.  Some nights it was a useless exercise because you felt that he hadn’t taken in what we were trying to teach him. Then they get tired, and they get frustrated, and you get annoyed with them.  And you get angry with them and it all ends up in a row at the end of it all.  And you feel like screaming or crying you don’t know what to do.  It’s just so frustrating. 

Some nights I used to just give up and say “Look, just leave it, put the book in your bag and leave it”. -Andrea Sheahan
When he was in primary school, we'd have a row every time the word homework was mentioned 

It affected me terribly.  There were nights when I went to bed and I just cried.  I lost my temper and he got upset.  I couldn’t get him to learn anything, because we were just shouting at each other. -Anne Hickey
You say you aren’t going to shout, you aren’t going to get cross but you do.  Maybe not every evening but next week or the week after you will. It’s terrible – shouting and roaring trying to get him to do it.  Three hours is too much.

When he went back this year I took him up to his room and when I’d done the lessons with him I put him to bed and then I went to bed myself and cried for three hours. 

Now I’m paying someone to do his homework with him. I can ill afford it, but I prefer to do it and make sacrifices. 

He is happier doing his homework now because he has someone to do it with him and I have a better relationship with him, because I’m not fighting with him. - Kathleen Egan
I mean the spellings used to go on every night until he went to bed.  I would be fit to jump out the ceiling. Thursday night always was a nightmare for everyone because it was his homework, spellings everything.  He would go up to the bed with the books.  He would be up in the morning.  The clock would be going off at half six. He would be down on the couch asleep with the book in his hand trying to learn his spellings. 

I often felt if he was older he would commit suicide. -Bernie Collins
Harry never did homework he hated homework. Then he’d get whacked or get a few slaps or sent to bed but in hindsight that only made the problem worse.  In the end we decided it was more trouble than it was worth for us to make him do homework. -Desmond McCarthy
The majority of the parents felt that too much homework is set that is not appropriate to the needs and abilities of their children and feel under pressure to give their child extra help to enable him to do the homework

Then we progressed to 3rd class.  I did very little with him that summer when I should have been putting a lot into it.  But I didn’t. -Bernie Collins
When there’s a problem I feel you should be able to go into the school and say to the teacher “well he’s having difficulty, you know could he do a little less, or could we try it some other way”. -Anne Hickey
The situation has improved in some cases as some teachers have identified that children are working hard at their homework but that they are not able to do the same as their classmates and are setting work that is more appropriate to the needs of individual children

Teachers are making homework more interesting now. -Desmond McCarthy
He has only about twenty minutes, now, you know.  He just gets four sums which isn’t a major thing. The present teacher has introduced extra homework for him, little diagrams, like helping him to sequence. That’s extra to be done at a time when he has no other homework. -Noreen Gleeson
I often sent a note to the teacher.  That was fine with her.  She understood that he had learning difficulties.   I must say she did her very best. -Andrea Sheahan
Remedial/ Learning Support Teachers 

All of the children had been withdrawn from class for some time for remedial support.  Over half enjoy taking part in the remedial programme and are enthusiastic about taking take part.
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He enjoyed going to the remedial teacher, which was great -Anne Hickey
In the initial years he hated it.  He was just saying that I think it’s stupid.  At this stage he just takes it as a part of normal class routine, but I’d say for about the first two years he did have a big complex about it - Bernie Collins

He hated it the year before last so much so that his teacher took him back to his own class. - Noreen Gleeson
He said, “I don’t want to go in there”. - Mary Barry

Parents have mixed views on the efficacy of the programme.
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He’s going to see her for three years now and its great – Sinead Donnelly
Well, we hoped and prayed and fought for a remedial teacher.  We got that remedial teacher in September, which I think has caused more problems.  He is going out for remedial which is reading and when he comes back in he has missed out on what is going on in the classroom.  Then he is left with more catching up to do.  It’s putting more pressure on the child. -Bernie Collins
Without trying to sound too critical about teachers I feel the remedial teachers don’t really know what the problem is. -Christine O’Donnell
This shared remedial teacher between schools, I mean that’s not realistic.  There's so many children, dyslexic or not that need the help.  So they’re within your school maybe two days a week so they have to stop short at maybe eight to ten children even if there are more who need help. - Mary Barry
Transfer from Primary to Post-Primary

Parents whose children had passed from primary to post-primary found differences between the two sectors that heightened the difficulties their children were experiencing.

In primary they are more intimate with the teacher.  They know the teacher for eight years so they build a better relationship.  In post-primary they are able to cod all the teachers, they just get away with it-Kathleen Egan 

Andrea Sheahan's son Justin transferred from primary to the special class in post-primary school.

Both myself and my husband would have been terrified. Imagine him going into an academic school class of children, where he’s sitting there and the rest of them are flying along at their work.  I know in my heart and soul he wouldn’t be able to keep up with it, you know he would just sit there and be probably unnoticed.  

This can cause worry for parents whose children are yet to transfer to post-primary.

He is going to have difficulty with the second level unless he gets some type of help. It's really again down to the reading and writing in every subject as it develops, and I think that the problems will only get bigger and bigger. -Noreen Gleeson
Some parents, depending on the location of their children’s primary school, are able to choose between two or more post-primary schools.  This can provide an opportunity to select the school that is most appropriate to the particular child’s needs.

Well without trying to sound like a totally defeated person, I really don’t expect a lot from him academically. He’ll go to a technical school where there are lots of other skills.  Hopefully he’ll find something that he likes there.  We’ve decided on the school already, because I’ve heard from a lot of people that parents’ needs are taken on board and they are listened to. Christine O’Donnell
Noreen Gleeson hoped that the structure of the post-primary school would enable the individual needs of children to be more closely addressed 

I would hope that there’d be more of a structure in a second level school.  In that I would hope that there would be facilities to help him there.  I certainly would be looking for that when I’d be booking him in somewhere. 

I would love if there was such a person as a resource teacher available that I could work with.  I would like a specific person to be there to listen to me that would be spreading the news to all the other teachers to help Eddie and the likes of Eddie. 
Anne Hickey had also hoped for greater attention to Fred’s needs when he attended post-primary school but ‘things are no better.’

In post-primary school when children with assessed special needs are approaching exams parents can apply for special conditions for their examinations.  This enables them to take exams orally or to have special conditions attached to the marking. Kathleen Egan feels that this defeats the purpose of attending school, which is to learn the basic skills of reading and writing.

Special dispensation doesn’t help.  It’s the saddest thing when a youngster of 19 or 20 can’t pick up a paper or a magazine and read it.  Schools should concentrate on the basics.  What is the point of Irish language or history or geography if they can’t read or write? 

4.4
Parents Experience of Contacting School

At the time of writing some schools have very recently had home school community liaison co-ordinators appointed.  All the evidence collected would have been from before these appointments were made.
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Parent/Teacher Meetings

Kathleen Egan found parent/teacher meetings frustrating and felt that the school was not really listening to her concerns. 

Every time I went to a parent/teacher meeting I told them that Donal was diagnosed as chronic dyslexic.  I never missed a parent/teacher meeting and I always told them.  School never asked me to do anything to help.  School never asked what I was doing to help.  If they had asked me to walk 1000 miles and crawl back I would have done it.  

Can you imagine the desperation of a child like that and no one to help us? 

Some of the schools did not hold parent/teacher meetings at all or had started them only recently when the parents felt it was too late to assist their children.

In our country school we had no parent/teacher meetings. The odd morning I would see the teacher and I would say ‘How is he doing?’ and she would say, “He goes at his own pace, he’s fine, no problems.”

Then in 3rd class, for the first time ever we had a parent/teacher meeting.  I met the teacher then and we discussed him at great length and at the end of the meeting she suggested to have the child assessed. -Bernie Collins
There was no parent/teacher meeting [in primary school].  If you wanted to meet the teacher you organised it yourself. -Andrea Sheahan,
There were no parent/teacher meetings …I asked on quite a few occasions, and eventually the principal told me he’d take it on board and he did. Christine O’Donnell
Parents had to make contact with the school themselves if they identified a problem or felt concerned, and if they were confident enough to do so.

Andrea Sheahan was in contact with school a lot in the second year.  ‘His teachers were very good.’ 

In all honesty I don’t think that teacher could have given me any more help than she gave me. She allowed me go to the school in the evening on my own time to take him to work with him on the computer for an hour.

Justin' s teacher in the special class is also committed to home-school co-operation and partnership.

I would be in contact with her regularly.  I often ring her if I have a problem or if she thought there was some problem she would ring me. She has said to me not to wait for parent/teacher meetings, but to meet her whenever I have a problem or if I want to talk to her.

Mary Barry did not feel welcome at Bobby’s school

I thought I had no business going down. 

When Christine O’Donnell contacted the school she found the response to be unsympathetic and often confrontational.

I decided to go and see the teacher and she told me he was useless. (Those were the words she used).

Christine contacted the school to obtain a report prior to a visit to a psychologist and was shocked by the response that she received.  Although the teacher had previously told her that Ivor was experiencing difficulties he was not supportive of Christine’s decision to seek help through obtaining the assessment.

He told me he could write the psychologist’s report himself.  He said, “Have you ever seen a psychologists report?  Every one of them reports comes back the same,” I felt he was laughing at me. 

Christine’s second son attends the same school and is experiencing similar difficulties, but a different teacher in the school is much more sympathetic. 

When I saw that the second child was having the same problems I said it to his teacher.  And the teacher said there was no way the child could have a problem. But the teacher was much nicer about it, just a totally different person, you know.

When schools contacted the participants they felt that it usually heralded bad news.

 End of term reports were pretty good but anytime you got news it was bad.  When we heard news was coming we knew it was bad - Desmond McCarthy 

Anne Hickey was invited to go into the school to discuss Fred’s progress but did not feel truly welcome. She assumed it was for bad news, ‘So I didn’t ever go in.’ 

I didn’t ever get called to the school for good news; I’d sigh with relief if I were… I’d go then. 
Aisling Kiely described how Garry’s teachers and the school principal communicated with her 

It’s horrible when you go down to collect your child from school and you have teachers running at you with “Garry done this and Garry done that” and you’re standing there, with all the other parents listening. They don’t even have the decency to say “Could I speak to you in my office”, That’s embarrassing. 

They didn’t care who was listening; they just couldn’t be bothered how I felt. 

Christine O’Donnell was disappointed with the contact she received from the school.  The school contacted her on two occasions. 

He started school at four under a lot of pressure from the teachers. The vice-principal from the school called to the house three times and they really pressurised me to send him to school. The woman basically told me I didn’t know what I was doing with the child, and that he’d be better off at school.  She never said it’s because we’re in danger of losing a teacher, which is what it was all about. 

That following Easter, the teacher sent for me, and she told me he was very weak, and I was actually taken aback.  She was telling me he wasn’t fit to pass on.  Those were the only times that school has ever called me.  Any other time, and when there were real problems, I always made the initial move.

Noreen Gleeson was able to describe in detail the difference between good and bad home-school communication. 

His teacher in first class recognised there was a difficulty, but I knew from the fact that she approached me that she’s really tuned in.

The teacher organised a meeting with the parents to discuss the child’s needs.

It lasted about twenty minutes, it was to encourage me to work with her and if there was anything that she could do to help us as parents as well.

This contrasts with her experience with another teacher in the same school.

But when he went to second class, he had a different teacher who said to me “I don’t know what you’re fussing about he’s the same as everyone else”

She now has a good relationship with the school and her child’s teachers.

I think it works because I like it to work, cause I’m very involved in the school and the parents association, I’m on the board of management.  I got to know the teachers but I also got to know that there’s an onus on me as a parent too to look for what I want.  But I won’t say I’m getting what I want but I’m getting as much as the teachers can give me.

However she can think of one specific area where improved communication between home and school could easily be facilitated.

We need books to help our children. They’re in shops but they wouldn’t be in school libraries.  When I heard about dyslexia first I really didn’t understand the word.  

It would help if schools had a library for parents.  Anything that would help the schools to come together with parents has to be a help for parents and teachers. 
Desmond McCarthy wishes that Harry’s teachers had involved him more in Harry’s learning

School never asked for advice.  I would have done anything that I was asked.  It was my first experience of a child having difficulty so I was depending on the teacher for whatever strategy they wanted to use to deal with problem children like this. 

4.5
Communication within the School

Three of the participants discovered that the poor communication between home and school was mirrored by poor communication within the school.  Even when one teacher had been given an important piece of information about the child other teachers within the school would not know it when the child progressed through the school. 

I asked the new teacher  “Has the previous teacher told you that Ivor is getting on very badly and that he has problem”.  And he said, no, he was never told anything.  Now to me that was very bad form, the teacher who thought he was useless didn’t tell the next teacher and the next teacher thought he was fine, but lazy.  I couldn’t believe that the other teacher had not communicated anything to him at all. -Christine O’Donnell
They sent for me, so I met the teacher and she wasn’t aware that he was dyslexic although when he went into secondary school I gave them in the psychological report that I got about his problems. She didn’t seem to have been filled in on the thing. 
I feel that you can’t blame the teacher, because she is new in school.  She should get support notes to say which pupils have got problems. -Anne Hickey
Mary Barry describes the situation when after obtaining extra help for Adam, a change of teachers resulted in the process starting over.

There was a remedial teacher and didn’t she leave in June and a new chap started and Adam wasn’t on his list. 

I was wondering about this and I thought with a report saying he’s dyslexic he really should be having remedial teaching.  So I wrote to the school and I asked could I see them about the remedial teaching and I had a letter back saying that it was felt he was doing well enough in class.  

I wasn’t happy with that, because while he might have been doing well in class I could see at home that he was falling down, getting more upset trying to do his English, trying to answer the questions. 

After Christmas, when the class were given a reading test Adam was found to be doing much worse than the teacher had expected and he was readmitted to the remedial class.

4.6
Private Tuition
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All of the parents have tried to employ a private tutor to help their child in addition to the teaching that he was receiving in school. Private teachers are hard to get and expensive, and parents are not sure that they can get someone who is able to meet their needs or help their child.  

For Barry Collins this was very successful.  After looking for some time to try and find someone who would be suitable and consulting with some primary teachers that she knew socially Bernie managed to find a suitable tutor to help Barry.

We started off with English.  We changed after a year and she now does Irish with him because he has a great problem with Irish. 

Bernie is aware that she is only scratching the surface of Barry’s problems.

It keeps him with the class.  He is well able to read the Irish but he still does not understand it.  It just keeps him sane in the class. 

Andrea Sheahan was successful in finding someone who Justin got on well with 

She was a qualified teacher and she was helping him a little bit with his bit of homework and also doing other work with him, but it was only one hour a week which is very, very little. He loved her coming, but he needed her for one hour every evening, but she couldn’t manage any more than one hour a week. It didn’t seem to make any impression on him really. 

Christine O’Donnell was not so fortunate

I got him a teacher one day a week.  He was to go for an hour and she said he wasn’t able for the hour.  She cut it back to a half an hour and he went to her for two years and he learnt absolutely nothing.

In hindsight she was too young and too inexperienced.
4.7
Parents Experience of Contacting Other Agencies

In order to access services that they thought their children needed, or were entitled to, parents felt that they had to make contact with many other agencies and organisations, both statutory and non-statutory.  

Statutory Agencies
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As with their experience of contacting schools, some were receptive and helpful, other were not.

Desmond McCarthy finds his son’s social worker very helpful and efficient in responding to their needs:

We turn to the social worker.  She is a knowledgeable person and I’m getting her to do lot of the legwork, because at the moment my resources are just about worn out. 

Christine O’Donnell and Aisling Kiely both felt that they were not really being taken seriously by their family doctor

He was about six.  At that stage I said it to my GP, and she told me that I was absolutely crazy, that he was the brightest child she’d ever met - Christine O’Donnell
I don’t think the doctor is taking me seriously.  I think that she thinks it’s all in my head, that I’m imagining all this.  I feel like just going mental, I just feel like killing someone, basically, ‘cos no one will believe me.  Aisling Kiely

Ailing was referred to a psychologist but feels that this did not address Garry’s needs. In fact she feels the visits to the psychologist were a waste of her time.

She’d be looking at me and I’d be looking at her.  I felt like a right eejit.

Aisling has contacted TDs to try and obtain help for Garry, but this has also proved unsuccessful. 

She feels that some agency or professional should be able to help her but she does not know where to turn.

They should be able to help me, assist me in some way.  That’s what they’re there for that’s what they’re getting paid for. I can’t understand why they can’t give me a name or an address where I can go. 

From her own research and contact with a parents’ support group Aisling suspects that Garry’s problem might be ADHD, but without diagnosis she cannot gain the treatment that she feels will help him.

Harry McCarthy was placed under the care of the Health Board because 

we felt that we would get answers because somebody would see how he was and start asking questions.  We had tried everything else. 

Harry had been prescribed anti-depressants by one doctor just before he went into care which were discontinued on the advice of a paediatrician 

I have always maintained that medication was necessary for part of Harry’s rehabilitation and Harry maintains to this day that the medication helped. 

The drastic action of having Harry admitted to Health Board care did not help because

he was expelled from care and then sent home even though he was placed in care because we couldn’t cope with him at home.   That makes no sense!!

Desmond feels desperate because 

I as parent slipped up and the teacher slipped up and the doctors failed him.  He was failing in care like he failed in school.  Then if I couldn’t cope he’d be out on the street and heading for jail. 

After contact with so many agencies Desmond is not sure which agency is ultimately responsible for addressing Harry’s needs.

The child is entitled to an education, I believe in law he’s supposed to be catered for.  I am forcing the issue as much as I can but I don’t know who to push.  After eight years of the problem, after three years of pushing I still don’t know who to push. 

Mary Barry found that the system worked well and Adam received the assessment that he needed. 

At four we went and had a psychological test by a clinical psychologist with the health board.  She was able to tell me there and then after only an hour with him that he had a short-term memory problem. 

She is aware that she was able to obtain this appointment partly because of her knowledge of the system and how it worked 

I just kept going until I found an answer.  I was aware of the services that were available.  Other parents who did not have similar background probably would not. 

There are children leaving national school at twelve and thirteen and they’re not diagnosed because teachers don’t know. 

She believes that after assessment ongoing support should be provided

I shouldn’t have to be going out and paying out all this money to have it done.  Do you know I had to go privately and pay £130 for the test in the first place, and pay £30 every time I go in to the centre? 

There’s parents that can’t afford to do this. Where’s the help if you can’t afford it? 

Assessment

All the participants had attempted to obtain assessment of their children’s needs.  Only one of the parents was satisfied with the assessment procedure.  Three parents had tried and failed to get their children assessed.  Three were disappointed with the lack of follow up after assessment 
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Obtaining an Assessment

Six of the parents felt that they had to wait too long to obtain an assessment, either because they were not aware of the service, or because there were so few psychologists and so many children requiring assessment.

Justin Sheahan was not assessed until he was in fifth class.

It certainly should be much earlier than fifth class, it should be when the child is maybe six or seven.  At that stage it was very evident that my child had a problem to his own primary school teacher. 

Four of the parents were unable to obtain assessment through the Department of Education and Science or the Health Board, so they tried to facilitate assessment themselves. Mary Barry found this to be very effective.

The speech therapy finished you see and he was five about five and a half and I didn’t know where to turn and what to do next.  So I took him off and I paid (I didn’t mind at that stage) and got a very good assessment in the support centre in [another town].  They said that he was dyslexic. 

Christine O’Donnell found it a more frustrating procedure.

I got the address of a centre in Dublin. I kept ringing and annoying the secretary, until she let me talk to the psychologist and she told me I was getting it as an emergency, basically to get me off her back….She told me five minutes into the assessment he was very very classical dyslexic. 

Noreen Gleeson made a private appointment to see a clinical psychologist.

We had to get a private appointment because he’s been on the waiting list for a school appointment and hasn’t been called since 1996 that’s pushing on four years.

I had to pay £85.  If I didn’t have the money I would just have to do like a lot of other parents, just wait and wait and wait. 

Noreen has since been informed that the assessment is not accepted by the Department of Education and Science to obtain extra help for Eddie because it was a private assessment by a clinical psychologist not an official one by an educational psychologist.  She is still waiting for the appointment with the educational psychologist.

Anne Hickey did not have the resources to obtain an assessment for Fred but still felt that she needed to get an assessment so that Fred’s needs could be identified.

Well I could have went through the Health Board but at that stage he was starting in sixth class and all I wanted to do was to try and help my child.  I had to get the finance myself, it cost £80. That is a lot of money, when you’re a lone parent, so I borrowed it in the credit union, there was no other way if I wanted to get him assessed.

I took the report to the school and they said there was a lady in another town 30 miles away that could help him but at that stage I couldn’t afford to go to there or pay for the class. 

Desmond McCarthy believes that 

school is a key in early diagnosis because when they are young they are in two main places, the home and the school.  The teachers should have more training in dealing with childcare than the normal parent. Teachers should be able to identify these symptoms.’ 

However he feels that currently even if teachers were able to assess children’s needs it would not help because the teacher has nobody to say it to.  I’ve said it to everybody and it has made no difference to me. 

Desmond was not informed by the school or any other agency that assessment was an option that could have helped Harry.

After exhausting what we thought was every possible avenue we stumbled on assessment.  Nobody ever told us

He feels that schools should inform all parents of children who are experiencing difficulties about assessment so that their needs can be identified and met.

After assessment the participants expected services to be provided to meet their children’s needs. However this expectation was not always realised. 

Well you see, this is it, when you got the assessment you think you’re on the road to doing something, but you’re still banging your head off a brick wall.  There’s nothing after it. -Christine O’Donnell
I said, “Is there someplace that I could take the child to and get him help”? And she said there is nothing available.  She said would I like my child to continue in the school he is in for another year.  …There is no other choice. - Andrea Sheahan
If he was wheelchair bound, God forbid, provisions could be made for him, but he has a disability that you cannot see so it’s harder to get help for him.  Desmond McCarthy

The Experience of Assessment

When their children were being assessed many of the parents felt that they and their children were not informed enough about what went on and that the services were not user friendly to the children or parents. 

Noreen Gleeson describes her son’s first visit to the psychologist. 

It wasn’t a suitable place for him as a child, because there was a certain amount of fear.  He was going in to do an assessment, filling out boxes and to do little things, and I’m sure looking back, that he thought he was going into the doctor for an injection or something.

Bernie Collins experienced personal worry and trauma because she did not understand what assessment was or why Barry was being assessed.

It would have taken a teacher or a principal or anyone else two minutes to explain if she had realised. I suppose looking back on it she probably thought that I knew but I didn’t have a clue. 

Noreen Gleeson and Bernie Collins both felt that the report was written in such a way that parents could not understand it

To be honest I couldn’t figure out what it was.  You know the usual jargon that they write down. 

Kathleen Egan received no report at all from Donal’s first assessment.

No written report was ever sent, either to me or to the school.  When I enquired they just said that it was lost. 

When he was reassessed just before taking his Junior Certificate he was diagnosed as a chronic dyslexic.

Non-Statutory Agencies
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Having tried to obtain help from statutory services the parents tried other solutions to the problem as their desperation grew.  Because of the little knowledge that the parents have of how to address their children’s needs, this can be an expensive process with little guarantee of the results

Kathleen Egan took Donal ‘to a special dyslexia centre in Dublin before his Junior Cert.  A five-day course cost £280 (plus accommodation).  I don’t know if it helped, but I did everything I could to try and get help.’ 

Andrea Sheahan tried sessions with a kinesiologist.

The school doctor suggested that I take him to have a session of kinesiology.  It was very good. Some people laugh when I say this, but one day he couldn’t read and the next day he just opened the book and read it.  

We paid £20 a session at that time, (eight years ago), seven sessions, £140. 

Anne Hickey tried special classes on Saturday mornings for Fred. Although at first he did not want to go

when he went he liked the teacher and he got on well and he actually liked going in the end.  He enjoyed the class.

Unlike some of the other parents Anne was not able to afford extra classes

I got money from the welfare officer, in the Health Board.   You had to queue up and he asks, “Will it be of advantage to him? And is there any research done on this?  Is this just a class? Will it be really helping him or will there be results at the end of it?”  I didn’t have all the answers for him.   I don’t think you should have to go through that much trouble to get education. 
After trying many different solutions Christine O’Donnell eventually found something to address Ivor’s needs.

The Dyslexia centre seems to be the only place where there’s results to be got.  I’ve taken both the children there on different occasions.  

She feels that the approach used in the Dyslexia centre offers a model for how teachers in ordinary schools teach and communicate with the parents.

The whole approach by the teachers is so different.  It is so enthusiastic, and it’s not like a school atmosphere, it’s so friendly and it’s more like fun for the kids.  It’s definitely the place to send the kids 

You just have to pick up the phone to talk to somebody there and it’s not the schooly talk and it’s not the teacher parent relationship.  You’re treated as an equal.

Bernie Collins found a method of helping Barry that was very effective

I took him to a neuro-linguistic programme (unconscious learning.).  It has changed our family life and his life because he now has no problem with spellings.  He is now one of the best in school since we took him there.

This solution did not work so well for Eddie Gleeson

There was this craze we all went through a couple of years ago.  It’s called a neuro-linguistic programme (NLP). It was £240.   I’m telling you in the month of October that’s a lot of money.  He came out on the day and spelt about ten words backwards and forwards, but long-term it did nothing for Eddie. 

I wouldn’t try everything now; I would seek a bit of information about it because you could go off and spend lots of money still at the end of the day be no better off.    

The parents were aware that they had only been able to help their children by digging into their own pockets, and by the skills and characteristics that they had developed over the years.

If you weren’t that kind of person who had that kind of confidence and ability and if you weren’t in a financial position where you could make the extra commitment for your child then the child would have no chance-. Sinead Donnelly
4.8
Parents Hopes, Fears and Expectations for the Future

Parents who have spent many years trying to address their child’s needs are often extremely concerned for the future.  (The changing expectations when the child transfers to post-primary school are discussed earlier in the report) 

It’s a major worry, because I don’t know at this stage what the future holds, I really don’t know.  We are worried sick. -Andrea Sheahan
The educational system has failed my first son.  They could have done more.  There should have been facilities there to help him to read.  It hasn’t worked with one so I’m concerned about the other one. Kathleen Egan
Aisling Kiely tries not to think of the future

 I don’t think that far ahead.  I never look into the future. Everyday is different with Garry.

Mary Barry is more optimistic for the future

I hope he’ll do his Leaving Cert. anyway.  When I hear other parents stories, what they’ve gone through, they were up against the wall and not able to get over the wall.  I’ve been lucky in that he’s been found out early and he’s been getting help right since he started juniors at only five and a half.

Participants Views of What Needs to Change in Schools and in the Other Agencies Working with Children

All the parents who participated in the research felt that some teachers had not offered their children what they needed.

Anne Hickey were angry about the opportunities that had not been offered to Fred

There is education for the person who has no problems but with there’s nothing there for the people who have a problem.

They’re not able to teach kids like Justin.  She’s teaching third class, fourth class, fifth and sixth, four classes and she said “I can give him as much as I can, but what about all the other children, the other children, very academic children, need to be taught.  I’ve done what I can but I just don’t have the ability or the time to devote to him. -Andrea Sheahan
Kathleen Egan feels that she has identified her children’s needs because of the contacts she has made with specialists in specific learning difficulties but the teachers will not listen to her suggestions.

When they are in primary school they should get ten minutes of individual work every day, I asked the school twice and they said they would do it for my younger son, but it never happened.  They don’t know how to help and they can’t give him what he needs. 

It was clearly felt that teaching children with special needs such as specific learning difficulties should be addressed in teacher training.

No disrespect to the teacher.  I myself personally think it was lack of training, and awareness.  It’s not acceptable, but it’s there and the system has not addressed it. -Noreen Gleeson
I definitely think it should be in their teacher training.  It should be part of their job to identify it, ‘cos parents don’t know. -Sinead Donnelly

Things need to change in that specific learning difficulties need to be recognised and the help needs to be there for them -Mary Barry
The next step is teach teachers and other professionals.  Teachers need in-service training immediately to be able to pin point the problem children in their class objectively. -Desmond McCarthy
Some parents tried their best to educate teachers so that they would then be able to address their children’s needs.

Well she’s out of college twelve or thirteen years and she hadn’t ever been trained in dyslexia so she didn’t know an awful lot about it.  I got two books from the library and I gave them to her and asked her would she mind reading them.  So she read up on it and she was glad to help out. -Sinead Donnelly
A lot of the teachers don’t even know what it is. I would have given the teachers a lot of research that I would have come across in the hope that it would help them to realise what Adam is going through.  I shouldn’t have to do that but somebody has to do something. -Mary Barry
Desmond McCarthy clearly believed that one of the keys to addressing their children’s needs is for the school and various other agencies to work more closely together.

Schools can do a limited amount on their own and parents can do a limited amount on their own but working together with schools and counsellors and the parents it’s a three-pronged approach.  The teacher is the vital link in this because if a child has a problem like this it will surface in the first couple of classes

Sinead Donnelly felt that after all the suffering of the past she had finally found a solution to Carl’s needs.

 He’s getting help on a one-to-one basis with the private tutor and he’s working with the teacher and we’ll help him as well.  The three has to work together: The teachers, the private tutor and the parents, ‘cos there’s no magic cure.

The participants did not feel that the overall situation was going to improve, and felt disheartened about the future.

Well I just want to say that the Department of Education seems to be falling down.  They don’t make funding available for children with a problem.  You shouldn’t have to go outside the school.  These extra classes or special classes or whatever should be within the school system. -Anne Hickey
I have learnt a lot in eight years but the system has not learnt what I have learnt.  The system doesn’t want to learn because it is not affecting the system.  Its only affecting a small minority of children who have no votes and a small minority of parents who are so distracted and so upset and so under resourced that they haven’t time to vote either. -Desmond McCarthy
It’s a child’s constitutional right to be able to read leaving school.  If that means one-to-one tuition then it should be provided.  And you shouldn’t have to pay for it. 

We’re going into the 21st century, anyone who leaves school and they can’t read or write it’s an absolute disgrace.  Kathleen Egan
4.9
The Last Word

Perhaps the last word should go to Aisling Kiely, who is desperate to get help for her child.  

Well I hope that people read the report and that they do something about it.  There should be more groups and places set up for parents with kids like this.  I mean there’s no where I can go, nowhere.

That’s wrong there should be help for Garry and for me. 

5. Summary

Connection between Children's Difficulties and the Parents’ Memories of School 

The children of all the participants are experiencing or have experienced difficulty in school.  However, only two of the participants themselves had exclusively bad memories of school.  Six had only good memories; two had both good and bad memories of school.  All of the participants had themselves attended both primary and post-primary school and half had remained in school as far as Leaving Certificate.  There was no apparent connection between the difficulties experienced by the children and bad parental memories.

Connection between Learning Difficulties and Other Difficulties Experienced by the Participants’ Children

Five of the participants felt that there was a connection between learning difficulties and other difficulties experienced by their children.

Three parents believe that their children experienced further difficulties that were directly linked to their learning difficulties. Two parents feel that their children have experienced difficulty in learning because the existence of an undiagnosed condition (ADHD). Six of the parents believe that their children’s difficulties in school are the result of specific learning difficulties (dyslexia).

Three of the parents felt that learning difficulties were compounded by the child’s relationships with unsympathetic teachers.

Teachers Communication and Co-operation with Parents

The participants wanted more and better communication from teachers, both to inform them of the difficulties that their children were facing and to enable plans to address the children’s needs to be developed by the teachers and parents in partnership.  There was clearly a difference between schools, and between teachers within schools, in the amount and quality of communication with parents.  Communication between teachers within some of the schools was also found to be inadequate to meet the needs of children experiencing difficulties.

Parents Perception of Teachers’ Understanding of the Needs of their Children 

Eight of the parents felt that teachers did not have the skills, training or experience to effectively address their children’s needs.  This was particularly so when the children had specific learning difficulties which the parents felt had not been addressed in the teachers initial or inservice training.  Some of the parents had provided books, reports and information to teachers to make up for the teachers’ perceived lack of knowledge of their children’s needs.

Homework

Nine of the participants reported that their children experienced difficulties with homework.  Of these five reported that that the difficulties led to extreme stress or trauma in their relationship with their children.

Good Teachers and Bad Teachers

The participants clearly identified that teachers who communicated openly and honestly with them and their children were the more effective teachers – they were the ones who understood the child’s needs and were respectful and encouraging.  Good teachers set realistic tasks, accepted the child’s best efforts, offered individual help and made individual arrangements for children with discretion.  Teachers who did not communicate with parents and children were seen as less effective teachers.

Learning Support/ Remedial Teachers

The experience of the participants was that withdrawal was the only method of learning support utilised by remedial teachers.  Parents opinions were mixed about the withdrawal system used by learning support teachers.  Some felt it to be very effective; others felt it to be less effective but could see no better system for giving their children the help they needed.  The shared remedial teacher was not seen as an adequate response to children’s needs.  Two of the parents felt that the withdrawal system was counter productive and led to their children experiencing still greater difficulties in their learning.  Some of the participants’ children feel stigmatised by the experience of withdrawal for remedial teaching.

Primary and Post-Primary Schools

Participants were able to identify that the personal relationships that they and their children could develop with teachers in primary schools could contribute to supporting their children’s learning.  However the structure of the primary school is such that the child is sometimes taught by only one teacher for many years.  This led to problems if that teacher was not addressing the child’s needs.

The structure of post-primary school and the greater parental choice of post-primary school led to higher parental expectations that their children’s needs would be addressed.  The experience of those parents whose children had transferred to post-primary schools was that these expectations were not met.

Contact with Other Statutory Agencies

Obtaining assessment of children’s particular difficulties was difficult for the participants both because of the lack of available services and lack of information on available services. They were not satisfied with assessment procedures and felt that they were not properly informed about such procedures.  The participants experienced delays, inefficiency, such as lost reports, the use of jargon on reports issued to them and a lack of follow up after assessment had taken place. 

The Cost of Essential Services

All the parents had to access what they considered essential services privately and find the money themselves (or in one case obtain credit union loans) to obtain what they believed were essential services for their children.  

The Good Luck Factor

The response to the needs of the participants’ children was apparently dependent on the coincidence of many independent factors including where they live, personal interest of the teachers, the availability of other support services and the patience and persistence of the parents.  Ultimately, whether children’s needs were met seemed to be largely dependent on good luck rather than good management or any sustained systemic response to children’s needs.

6. Issues Raised by the Research

The sample of participants who took part in the study was not of a scale that generalisations can be made about the wider education system.  However the following issues are raised by the research.  It is hoped that these will be addressed either through action by practitioners and policy makers or through further research involving practitioners and children as well as parents.  

6.1
Issues to be Addressed within Schools

a) Communication between Parents and Teachers

The parents who took part in this research want the school to communicate with them and to direct them to support their children’s learning.  The study includes some examples of schools developing procedures for this type of co-operation, but this is clearly not general practice in all schools.  

Procedures for developing communication and co-operation between schools and the home should be developed and resourced by all schools as a matter of urgency and incorporated into school planning and policy.  Communication should commence as soon as a child starts school and should be in the form of regular meetings that deliver both good and bad news, set realistic goals and develop plans to meet the needs of individual children.  The focus of these plans should be to help parents, particularly those whose children experience difficulty, to work together with their child’s teacher(s) to offer more effective individual support for their child's learning needs.  School principals and specialist teachers such as home/school/ community liaison co-ordinators and learning support teachers should support this communication, which must be seen as part of the role of all teachers. 

b) Communication between Teachers Within and Between Schools

Clear examples were given within this study of information that was known within the school not being communicated to all teachers in contact with the child.  This lack of communication within the school had a detrimental effect on the child’s learning and was frustrating for parents.  It is essential that procedures for effective communication within all schools be developed with immediate effect.

Within the terms of the Freedom of Information Act (Government of Ireland: 1997) procedures should also be developed for communication of essential information concerning children’s learning from school to school upon transfer or change of school for any other reason.

c) The Role of the Learning Support Teacher

Although some support was expressed by parents in the study for the role and support offered by the remedial teacher, dissatisfaction was expressed about the system of withdrawal and the amount of support that a learning support teacher was able to offer to any one individual child through withdrawal.  This was especially true in small schools where the remedial teacher is shared between two or more schools.  The role of the learning support teacher should be developed as a resource to other teachers and parents in order to co-ordinate learning activities including class teaching, small group work and parental support at home should be explored.  Learning support teachers may require further training in order to prepare themselves for these developments in their role.

Co-operation and Communication between Schools and Other Agencies

In many of the situations described above when parents made contact with other agencies this was done either independently of the school or sometimes against the expressed wishes of the school.  It seemed that some teachers were not fully aware of the services offered by other agencies, both statutory and voluntary, and how best to access these services.

There is a need for schools and teachers to become aware of the services offered by other agencies and how best these are accessed.  Teachers, as the professionals in closest contact with the child, should be in a position to offer advice to parents on how such services can be contacted and what parents should expect from the various agencies.

d) Teachers’ Knowledge of Specific Learning Difficulties

Parents taking part in the research expressed dissatisfaction with teachers awareness of, and ability to cope with, specific learning difficulties including dyslexia and attention deficit / hyperactive disorder (ADHD).  In some cases participants found that they had to provide teachers with essential information about such learning difficulties. 

Teachers should take responsibility for obtaining up-to-date information on learning and associated difficulties.  This should include the provision of library and other reference facilities in staff rooms and obviously has implications for funding of such facilities.  Such reference facilities could be offered to parents and other members of the community as a learning resource for the community.

6.2
Issues to be Addressed in Future Educational Policy

e) Initial and Inservice Training for Teachers

Parental Co-operation

There is a clear need for initial teacher training to include a substantial component on the development of co-operative relationships with parents and other members of the community.  This training should be a core component for all teachers.  This should not be seen as solely the role of the Home School Community Liaison co-ordinator or learning support teacher. 

Specific Learning Difficulties

The research clearly shows that teacher training has not given teachers the skills to address specific learning difficulties and conditions such as dyslexia and ADHD.  In light of the numbers of children thought to be affected by such conditions it can reasonably be expected that all teachers will encounter such conditions many times in a forty-year career.  It is essential therefore that all teachers receive effective training in identification of such conditions and appropriate strategies for teaching children experiencing these difficulties.

Co-operation with Other Agencies

Teachers also need information about the services offered by other agencies for children experiencing difficulties in school, the procedures for referral and what to expect from practitioners in other agencies.  It is not realistic to expect that teachers will be able to collaborate with other services without training.  Training in inter-agency collaboration must be included in initial training of teachers and other professionals.  Collaborative inter-agency work with other professionals should be seen as an integral part of a teacher’s role.

Schools as Learning Institutions

A planned system that addresses identified teachers’ needs for personal professional development within school is urgently required.  Schools need to develop as institutions where teachers as well as children learn.  In many schools teachers never see colleagues teaching.  Opportunities should be made for teachers to learn from good practice both within their own school and from other local schools.  Such learning should not be seen as an admission of weakness on the part of the learning teachers but as an essential part of the developmental process both for newly qualified and experienced teachers.

f) Resourcing of Co-operation between Schools and Parents

If co-operation between schools and the home is to become normal and widespread practice, it must be resourced and facilitated.  Opportunities for parents to meet teachers when the need arises must be facilitated and suitable meeting places provided.  The co-ordination role offered by the home school community liaison co-ordinator should be made available to all schools.

g) Resourcing Additional Support for Children Experiencing Difficulties  

The participants were only able to obtain essential support for their children’s learning such as assessment, extra tuition and homework support if they were able to fund it themselves or in one case through obtaining credit union loans.  Clearly although these parents had to make sacrifices in order to fund such services, other parents in tighter financial situations would not be able to do so.   In a time of enormous exchequer resources when

 we can no longer be constrained by a lack of resources, only by a lack of imagination.

Tánaiste Mary Harney November 1999 at launch of National Development Plan

such services should be available to all parents and their children whether they are able to pay for them or not.
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Appendix A - Research Questions for Parents

Both parents educational background


Mammy
Daddy

Did you attend school in a rural or urban setting?



Did you attend primary and post-primary?



At what age did you leave school?



Were you happy in school



What is you best memory of school



What is you worst memory of school



Child's Educational Background

What do you consider is causing your child to 'fail' in school?


Did you child ever get an assessment


What is the assessment of your child's 'problem'


At what age did you become aware that you child was not getting on in school?


At what age did you learn what was causing you child not to get on in school


Were you ever given any other reasons why your child was not getting on in school


By whom?


What reason were you given?


Child's experience in school

Is your child in primary or post-primary or left?


Age now


Age when he/ she left


Is you child happy in school


Is your child generally successful in school


Is your child successful in any aspect of school


Are there any aspects of school that you child enjoys


What is your child's favourite aspect of school


Are some teachers more helpful


What makes a teacher more helpful


What is  your child's experience of homework


How much homework does he/she get?


How does child do it


Child’s reaction to homework


Who helps?


What do you think could help your child to get on better in school?


Has anyone ever tried to do this for your child?


Did you ever ask?


Can you describe the person who most tried to help you child and what they did


Parents experience of contact with school

Did anyone ask about what you expected from the school


Who


What would you like the class teacher to do to help your child


Principal


Other teachers


Did you attend parents meetings


What did you think of them


Did you ever approach the school at any other time?


What for?


Who did you meet


Did you make an appointment?


Was this meeting helpful?


Did the school ever ask you to help to teach your child?


What is your overall opinion of your child's school?


How did you feel about visiting the school?


Did the school ever contact you about your child?


What happened?


Contact with other agencies

Who else do you think should be helping you child?


What are they doing to help your child? 


Has anyone else tried to help you child?


What have they done to help your child?


Can you talk to anyone about your child And your worries?


Who


What is their reaction?


The future

What do you expect for the future for your child


At what age do you expect your  child to leave school


What career prospects do you think you child has?


Other comments

Are there any other things that I have not asked you about that you would like to say?





Appendix B - Interview Agreement

· The researcher is undertaking this research because he believes that the voices of Parents of children who are not succeeding in school have not been heard by teachers within schools and by educational policy makers.

· The researcher has been commissioned by a support group that includes parents and the educational project Mol an Óige to conduct this research.  The research when completed will be the property of that group (parents and Mol an Óige) but the researcher will be identified as the author.

· The researcher hopes to use the results of this research as part of his dissertation for Masters of Arts.

· Participants in the research will receive complete confidentiality.  Nothing will be included in the report that will enable them or their children to be identified. Participants will not share any information that will allow the identity of any of the other participants in the research to be identified.

· The report will be available in draft form for Mol an Óige and those who took part in research to read before it is available to any one else.  At this time any of these will be able to request changes in terms of accuracy or interpretation.  Changes resulting will be negotiated by the researcher and the other parties.  

Participants in the research will have ultimate decision over inclusion on grounds of accuracy.  

· Participants may decline to answer any question without giving reason (although it will be helpful to give a reason).  

· Participants may terminate the interview at any time without giving a reason, (although it will be helpful to give a reason).

· Participants will try to answer all questions as clearly and as accurately possible.

· There are no right and wrong answers, only the participants know the truth about their own situation.

· The researcher will at all times try to make the participants feel relaxed and at ease while taking part in the interview.

· This agreement is between researcher and participant.  It will not be shown to any other person without the written agreement of both parties.

______________________



______________________

Philip Mudge (Researcher)




Participant

Other Publications by the Mol an Óige project

     Title
Published

The Mol An Óige Project – a systemic response to the challenges of educational disadvantage and social exclusion in Co Tipperary
2000

Collaborative Action Planning: a guide to transforming schools and training workshops into centres of learning for all
2000

Community Mentoring: a strategy to raise the self-esteem of young people at risk of failure in the education system
2000

Towards Inclusion in Learning Support Provision: developments in the concept and practice of learning support in the Mol an Óige project
2000

An Investigation of the Experiences of Young People in North Tipperary who Left School Early, and of the Factors which Led to their Leaving
1999

Student Home and School: a partnership approach to assisting students with social, emotional and personal problems 
1999

The Mol an Óige Project – the View form the Schools: an evaluation of the project
2000

The Mol an Óige Project – the View from Training Workshops
2000

Addressing the Issue of School Attendance in Co Tipperary: the experience of the Mol an Óige project
2000

Cherishing all our Children Equally: report on the proceedings of the dissemination conference, October 1999
1999

The Young Offenders Initiative and the New Start for Prisoners Project
2000

The YOGIE Partnership: Emerging Innovative Transnational Approaches to addressing the needs of Potential and Actual Early School Leavers
2000

The Development of Inter-Agency Collaboration in Co. Tipperary that includes schools and training centres
2000

Directory of Services in North Tipperary
1999

Mol an Óige: the project and the lessons (report on the first round project)
1997

In addition, the following publications refer in a significant way to the work of the Mol an Óige project:

Buckley, H. (2000):  ‘Working Together, Training Together’, Nenagh: Mid-Western Health Board

This is a report on the North Tipperary Inter-Agency Training Programme undertaken jointly by the Mid-Western Health Board, the Garda Síochána and Mol an Óige.

McNiff, J., McNamara, G., & Leonard, D. (2000) Eds.:  “Action Research in Ireland,” Dorset & Dublin: September Books

This book contains an exploration of the Mol an Óige project as an application of action research at systems, institutional and classroom levels

Youthstart Thematic Cluster Group and Mainie Jellett Project (2000): “Someone who Believed in Me – the Practice of Mentoring, Advocacy, Guidance, Information and Counselling [MAGIC] Activities for Young People”, Dublin: Irish Youth Work Centre

This publication outlines the work and learning of the seven YOUTHSTART projects which formed the ‘Guidance’ cluster.  The Mol an Óige project was a member of the cluster.

Interim report on the School integrated Project ‘The Role of ICTs in Learning Support’ April 2000, available from Portroe NS.

This is an interim report on the development of ICTs in the SIP project involving six rural primary schools in Co Tipperary.  It is available from Portroe NS, the lead school in the project
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Fig. 1:  School experiences of participants
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Fig. 3:  Bullying
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Fig. 2:  Difficulties experienced by participants children
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Fig. 11:  Contact with non-statutory agencies
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Fig. 5:  Child's opinion of being withdrawn for remedial programme
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Fig 8:  Parents views on private tutors
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Fig. 9:  Contact with statutory agencies
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Fig. 4:  Effect of homework on the child
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